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ABSTRACT 
 
The purpose of the study was to investigate the success of the Extended 
Programme at Walter Sisulu University, with particular reference to throughput 
rates.  Programmes offered by the institution to students are intervention measures 
to assist in improving student retention.   
This research investigated the role of the university with regards to retaining 
engineering students at Buffalo City.  Also discussed will be the impact of financial 
support or lack thereof to paying for academic education.  Lastly, the discussion will 
focus on Extended Programme courses offered to students and their impact on 
retention of students. 
Through Tinto’s model, Koen discussed that institutions have a responsibility for 
integrating academic and social activities to create holistic competent students 
(2007:65).  It was also discovered that the institution through the Centre for 
Learning and Teaching Development (CLTD), offers services that benefit both 
students and lecturers.   
Merriam found out that the key to understanding qualitative research is the idea that 
meaning is socially constructed by individuals in their interaction with the world, 
(2002:3).  This study called for qualitative research to get meaning from each 
participant. 
The research was conducted using questionnaires to both students and lecturers.  
The investigation discovered that an education institution is not only about academic 
studies.   
Data was collected and analysed using qualitative methods which included coding 
and colouring of responses.   
  
 
Research deduced that lecturers and students conclusively complained about the 
poor infrastructure of the university.   
It has been found that students think about their educational development, their 
personal growth and development, their employability and their prospects for career 
preparation or change (Moxley 2001:39).  When students have this kind of attitude it 
means they have the courage to get through the choice no matter what challenges 
they face (2004: 212).   According to Moxley, members of staff who expand their 
roles into tutorials, independent studies and small group projects, could be a pivotal 
strategy of the institutional retention mission, (2001:39).  This is supported by 
Coetzee who state that lecturers should provide students with feedback quickly, 
promote independent thinking, guide and motivate students (2001:31).  
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CHAPTER 1 
1. INTRODUCTION 
South African tertiary institutions get funding from the Department of 
Education (DoE),  Heldman (2008:16) states that  the DoE grants institutions 
funding according to the institution’s throughput rate. Walter Sisulu University 
(WSU) is one of those institutions that get funding from DoE.  According to 
Chireshe, Shumba, Mudhovozi and Denhere (2009:89), Higher Education 
institutions in South Africa have experienced dramatic changes in their 
structuring, funding and student numbers. Transformation in higher education 
in South Africa by Government policy brought about challenges.  Funding for 
higher education institutions is governed by Higher Education Act 101 of 1997. 
Managers in higher education are interested in students who complete their 
studies within the normal enrollment academic time, which will lead to 
increased funding from the DoE. Generally in South Africa, there has been an 
introduction of ‘extended programmes’.  A three-year degree takes four years 
to complete. A nation with educated people will be able to compete globally 
and be innovative. 
The nature of WSU students is that they come from rural areas. Students do 
not consider this university as their first choice, unless they are rejected by 
other institutions.  It is then that they apply to WSU. The role of WSU, as an 
historically disadvantaged institution (HDI), is to transform these students so 
they are able to compete in the business world. 
Institutions are faced with a drop-out rate challenge in higher education. 
Throughput rates and drop-out rates work hand-in-hand and are key to the 
growth of the institution which in turn affects the nation. The dropout rate is 
curbed by retention strategies. The main aim of retention is for students who 
are accepted at the tertiary institutions to complete their studies within the 
stipulated time. Research conducted at WSU reveals that it takes five years for 
an average student to complete a three-year diploma.  
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There are measures in place that will assist the students who are at risk of 
dropping out.  These are known as the ‘Extended  Programme’ (EP). The topic 
under study will investigate the success of the Extended Programme with 
particular reference to throughput rates. Discussion will be around the support 
programmes that help to keep the students at the institution so that they 
complete their studies. The improved graduation rate will enhance the DoE 
grant from government. Most of WSU students are members of a racial group 
who are at high risk of dropping out. 
Chireshe et.al, (2000:90) further revealed that South Africa has experienced a 
revolution regarding the increase in the number of black student enrolments 
for tertiary education. Quality of teaching and research has been negatively 
affected. This has led to overcrowding in universities which results in 
deteriorating physical facilities and a lack of resources for text books, 
education materials, laboratory consumables and maintenance. 
The main aim of this research was to investigate the success of the Extended 
Programmes at Buffalo City, in the Faculty of Science, Engineering and 
Technology (FSET), with particular reference to the throughput rate.  The DoE 
has adjusted funding for public higher education to include graduation rates 
with a view to ensuring that success becomes a higher focus in higher 
education. 
1.2 PROBLEM STATEMENT 
There is a need for WSU to retain students who are already in the system so 
that they complete the registered courses within normal academic enrolment 
time. There are many reasons why students drop out from the institutions. One 
of the reasons, especially for WSU, is that of financial constraints. The Eastern 
Cape Province is rated the second poorest province (Eastern Cape Parks 
2012:1). Universities are struggling to solve the drop-out problem, given its 
largely financial basis. Management of the institutions need to cater for these 
needs of registered student, by providing loans and bursaries to already 
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registered students. If students do not get the financial support they drop-out. 
When they drop out they think of finding employment. The minute they get out 
to look for employment they simply join the unemployment ranks. 
According to Craig, (2008:89) the student retention is one of the most 
important issues facing higher education today. With one third of college 
students dropping out of school each year, it’s a topic universities across the 
country have noticed. At WSU there is a person who is responsible for tracking 
student performance during the year and referring students to relevant people 
who will assist them to cope with academic life. Developing and maintaining 
an effective student retention programme is of utmost importance. With the 
ever-increasing competition for students, retaining those who are already in 
the system at institutions is of the utmost importance. 
The difference in culture has been identified as another problem that leads to 
drop-out. Hill, (2008:89) views culture as a system of values and norms that 
are shared among a group of people and that when taken together constitute a 
design for living. Students, when they get to higher institutions, encounter a 
different culture from that of high school. At this level students are no longer 
taught by teachers. Students are supposed to read the topic to be discussed in 
class in advance so that they are able to ask questions and participate during 
the lecture. Language is another barrier facing students at WSU.  Most 
students have been taught in Xhosa and all of a sudden are expected to 
converse in English.  This challenge is intended to be addressed by the 
Reading and Writing Centre Coordinator. 
Currently WSU management is managing financial problems by offering loans 
to qualifying students. Universities have called on government to increase 
student loans and bursaries to relieve the financial pressures on needy 
students. The cultural problem is being solved by offering academic and 
administrative support. Academically WSU offers Academic Literacy, 
Computer Literacy and Life Skills courses. These courses are only offered to 
Faculty of Science, Engineering and Technology (FSET). Administratively the 
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institution offers support through a Reading and Writing Centre, Peer Assisted 
Learning Leader (PAL leaders), Tracking and Monitoring Specialist and Career 
Counsellors. 
The main problem is whether the retention strategy at WSU enables students 
to complete registered courses within the stipulated time. This research sought 
to establish whether the introduction of the extended programme retains FSET 
students until they complete their courses. 
The challenge was to identify why only FSET students are offered the 
programme whereas all first year students face the same challenges (financial 
and cultural problems). If WSU cannot find and implement retention strategies, 
apart from not being a reputable institution, it faces a problem of getting 
reduced funding from the DoE. 
Statement #1 
The university has a role of retaining registered students and seeing them 
through to completion of registered courses. 
Statement #2 
Since WSU is situated in the second poorest province, financial crisis has 
mostly been the reason for student departure. 
Statement #3 
Management of the institution, through the Centre for Learning and Teaching 
Development (CLTD), is offering the Extended Programme to assist in student 
retention.  
1.3 Research Objectives 
The primary objective of this research is to improve the management of 
student retention by investigating the factors which impact upon retention. The 
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institution must learn to cope with students who have a low socioeconomic 
background and it must curb the high drop-out rate. 
1.4 Significance of the study 
Walter Sisulu University is situated in the second poorest province.  It is 
therefore important that it is able to compete with other institutions within the 
province and nationally.  The most important challenge is for the FSET 
students to complete the registered courses within the stipulated enrolment 
time.  
The institution should not be reactive by responding when a student has failed.  
There is a need to support the student from the beginning of registration.  This 
is supported by Drolet (2010:19) who states that early engagement allows 
institutions to help students take control of their learning.  Students should be 
helped to know that it is their responsibility to work hard so as to achieve their 
end goal.   
WSU does have intervention measures where students are orientated for a 
whole week, so they get acquainted with what the tertiary institution expects 
from them as students. According to the Higher Education Forum Report 
(2009:17), orientation should be spread over the year.  This is due to the fact 
that students are overloaded with information for a week.  This can result in 
them missing out the very important information they need.  The initial 
orientation should focus on “what it means to be a student at this institution” 
(2009:17).   Many orientation programmes expose students to social activities 
rather than academic activities. 
Coetzee (2004:40), discussed the fact that it is the responsibility of the 
institution to be prompt in terms of learning.  The classes must have a 
conducive atmosphere for the student to be able to grasp and understand 
what has been taught.  On the other hand lecturers should be well versed in 
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their topics or courses.  Lecturers must have expert knowledge of the 
curriculum as well as of the National Qualification Framework (NQF). 
WSU has to be able to compete nationally and internationally therefore   
proper infrastructure is needed.  Institutions should invest more in libraries, 
computer labs and financial assistance so that students can study effectively 
and produce good results, said Moxley, Najor-Durack & Dumbrigue, (2001:30).  
During the apartheid years there were male and female designated jobs. 
Females were not allowed to even study male dominant courses.  As years 
went by, apartheid was abolished and democracy was introduced.  A need for 
equal employment opportunities for all South Africans had to be implemented.  
This study will show that there are more females registered on engineering 
courses (which used to be male dominated courses), than males. 
The WSU extended programme needs to be verified if it is still effective.  How 
do students benefit from the introduction of extended programme.  WSU 
introduced many course and services so that its graduates can compete 
nationally.  These courses are meant to assist the students in their first year so 
that they can find their feet and pass their exams and be competitive in the 
working world.   
With this support from the Centre from Learning and Teaching Development 
(CLTD) at WSU, and with students taking advantage of the services offered, 
an increase in throughput rate should be imminent.  The drop-out rate 
responds negatively to the throughput rate, so if throughput increases then the 
dropout rate will decrease.  
The results of the study may be used by: 
· CLTD staff members.  They are the important link between the 
institution and the students.  Their work revolves around the Extended 
Programme.  This Department supports both students and staff to 
achieve the end goal of student retention. 
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· Managers of the support services at WSU (Student Affairs, MCD and 
LIS). The study will show the impact their departments have on 
students. 
· Management of the institution.  Managers can motivate their staff  
members to be part of the activities that the centre offers.  This can 
increase commitment from lecturers as well as strengthen the 
relationship between them and their students.    
 
1.5 Delimitations of the study 
This study is only for the Walter Sisulu University students.  The study is 
centred around Buffalo City students who are doing Engineering courses.  
This is due to the nature of the institution being a scattered one.  Further to 
that, these students are from Chiselhurst and College Street sites. The 
university has many departments working towards improving the pass rate, but 
this study will focus on the activities and services offered by the Centre for 
Learning and Teaching Development (CLTD). 
1.6 Definition of Selected Terms 
1.6.1 Life skills 
At WSU, Life Skills have been offered on extended programmes only, but now 
management has seen the need for all first year students to attend these 
courses. Topics covered include personal growth courses for students who are 
at a tertiary institution for the first time.  Student can be overwhelmed by the 
independence they receive, especially when they do not stay with their 
parents.  Some topics covered are as follows: 
· Time management 
· Sexual violence and deprivation 
· HIV/AIDS and trauma 
· Entrepreneurial skills 
· Academic Skills (note taking and critical thinking) 
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1.6.2 Academic literacy  
This subject improves a student’s communication skills. 
This focuses on English proficiency of students, especially WSU type students 
who mostly come from rural areas, and who do not have English as a home 
language. 
1.6.3 Reading and Writing Centre 
Historically, black universities only began establishing their Academic 
Development units that were also intended to support the needs of their 
students who are in majority underprepared around the time that the approach 
had shifted towards academic socialisation.  The institutional culture 
contributed to the Writing Centre straddling the study skills and academic 
socialisation approaches. The centre runs workshops on generic writing skills 
and surface aspects of language. 
1.6.4 Extended Programme 
According to the WSU Policy and Procedure document (2009:2) an extended 
curriculum programme is defined as the one in which the minimum duration of 
a qualification is extended.  Such a programme includes developmental 
courses and content, in addition to providing students with additional time.  
The primary purposes of Extended Programmes at WSU are:  
· The social responsibility to address educational inequalities.  
· The need to improve throughput/pass rates. 
 
1.6.5 Student Retention 
Thomas, Cooper and Quinn (2003:1) mentioned that the history of excluding 
and favouring some race groups (student retention and apartheid context), 
realised a need to increase access and graduation from universities.  It is 
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assumed that the more students are academically and socially involved the 
more they are likely to persist and graduate. (Koen 2007:1). Retained 
students who complete their studies allow institutions to get an increased 
grant from Department of Education (DoE).   
1.7  Structure of Dissertation 
The research was planned to include the following chapters:  
Chapter 1 :    Introduction and overview of the study               
                        Chapter 2 :    Literature review  
Chapter 3 :    Research methodology 
Chapter 4 :    Analysis and interpretation of data 
Chapter 5 :    Conclusions and recommendations 
 
1.8 Conclusion 
This chapter discussed the background of the study, which is the success of 
the Extended Programme on first year students.  Furthermore, also discussed 
were the problem statement, research objectives and significance of the study.  
The structure of the study was also outlined.  In Chapter 2 a Literature Review 
will be discussed at length.                    
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CHAPTER 2 
2.1 INTRODUCTION 
It is both a national and international phenomenon that institutions are 
working towards retaining students, (Koen 2007:3).  South Africa has shown a 
large number of student drop-outs.    According to Koen, this is the sign that 
South African Higher Education (HE) is doing poorly (2007:3). Large numbers 
of students depart from universities without completing their studies.   The 
Department of Higher Education (DoE) has also stressed that high drop-out 
figures and poor retention rates impede the HE goal of efficient student 
throughput.  Higher Education Forum Report (2009:6) identified that the 
impact of drop-out numbers and of low retention is crucial as it costs 
taxpayers R1.3 billion per annum.  Koen (2007:4), goes on to say that the 
damage drop-outs cause to individual esteem and self-image is obviously also 
critical.  These students lose a defining feature of university life - a complete 
undergraduate experience.   It is also mentioned that the implications of drop-
out are vital for institutional stability, since forced exclusions have been the 
specific focus of considerable student protest and have caused several lengthy 
disruptions to academic activity. 
Eastern Cape Parks (2012:1) reported that since WSU is situated in the second 
poorest province economically, financial factors play a major role in the drop-
out rate.  The students from this area are from disadvantaged homes, where 
families rely mainly on government grants.  Also to be noted is the fact that 
WSU is not the University of First Choice. This is noticeable as students 
register very late.  They prefer other tertiary institutions to WSU. Students 
who get good marks want to be associated with other institutions, for 
example, UWC, UJ.  In most cases these students cannot finish their studies 
because parents managed only to save money for the first year.  Then the 
following year the families cannot afford to send the student back to 
university.  Families discover during the year that money is not only about 
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registration, tuition and books.  There are also issues of monthly pocket 
money, for food, clothing, airtime, etc. Unlike in overseas countries, financial 
hardship does not seem to be strongly associated with decisions to drop-out 
(Martinez and Munday 1998:29). 
 
2.2 DEFINITIONS 
Retention is defined solely as a narrow educational issue and belies many 
ways of thinking about and looking at this challenge in higher education, 
(Moxley et al, 2001:31).    Indeed, retention requires staff, students and 
administrators in higher education to appreciate its broad scope.   Upcraft, 
Gardner and Barefoot (2005:87) maintain that there are many definitions of 
student success.  The fact that students earn grades good enough for a 
college degree does not reflect successful retention at tertiary institutions.  
This is supported by Komives, and Woodard (2003:318) who found that 
students may find a better fit at another institution.  Therefore, universities 
should not aim to attain zero student departure as the persisting institution 
may not be the best fit for all students.   (Koen 2007:7) talks about the right 
of passage, which is the first separation from the initial environment.  This 
separation is associated with a potential state of normlesseness, since it takes 
time before someone adopts certain norms and beliefs that are appropriate to 
a new setting.   
2.3 STUDENT RETENTION AND APARTHEID CONTEXT 
Yorke and Longden suggest that any analysis of student retention in SA’s 
public higher education system has to take account of the apartheid context 
from which this system emerged (2004:19).  During the apartheid years, SA’s 
public universities and technikons were organised into race-based categories.  
Seventeen of these institutions had been established by the apartheid 
government to ‘serve the interest of the African population group’.  Two of the 
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remaining were set up to ‘serve the interests of the coloured population group’ 
and the remaining two to ‘serve the interests of Indian population group’, 
(Yorke and Longden 2004:19).  
South African Institutions were hence divided into five groups,  
1. A group of ten historically white universities; 
2. A group of ten historically black universities; 
3. A group of seven historically white technikons; 
4. A group of ten historically black technikons 
5. And group of two dedicated distance institutions. 
Due to this history of excluding and favouring some, there has been a need to 
increase access and graduation from universities, (Thomas, Cooper and Quinn 
2003:1).  According to Tinto (1975:90) approximately 60 to 63 percent of all 
students will earn their college degrees within 7 or 8 years. Institutions must 
support their students academically and socially.  Academic support involves: 
tutoring, study groups, and academic support programmes such as 
supplemental instruction.  These are important for the continuation of the 
university.  Furthermore, Tinto discovered that socially one considers 
counselling, mentoring, and ethnic student centres.  It is assumed that the 
more students are academically and socially involved the more they are likely 
to persist and graduate. (Thomas et al, 2003:1)  
According to Thomas et al (2003:2) the available data shows that there have 
been notable difference between the performances of these groups of public 
higher education institutions as far as student inflows and outflows are 
concerned. Thomas et al, asserts that White universities have shown lower 
drop-out rates than historically black universities. Thomas et al, further 
discovered that white institutions have been able to encourage higher 
proportions of first-degree qualifiers to return for postgraduate studies than 
have the historically black institutions. 
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The racial composition of the different groupings of institutions is a major 
element in the differences in retention performance. Yorke and Longden 
(2004:20) expressed that “in the current SA context, white students continue 
to be more privileged than the majority of black students, in terms of both 
educational and socio-economic background.  Further evidence shows that the 
performance of the historically white technikons, as far as student retention 
and dropout are concerned, is probably the worse than that of the historically 
black technikons.” 
2.4 STUDENT RETENTION IN SOUTH AFRICA 
According to Higher Education Forum Report (2009:22) an inability to produce 
sufficient numbers of school-leavers with the knowledge and skills required for 
the successful completion of higher education studies has been identified.  
Another problem (second) is that of academic programme offerings and the 
teaching methods of most higher education institutions. These have not been 
changed quickly enough to meet the needs of a new, transformed public 
higher education system. Thirdly, many of those from disadvantaged 
backgrounds are unable to meet the high private costs of higher education, 
and drop out for financial reasons.  The Higher Education Forum report lastly 
identified that the application and admission procedures employed by many 
institutions are inadequate and lead to students entering academic 
programmes for which they are not suited and about which they have little or 
no prior knowledge,(2009:22). 
South African’s Higher Education Forum Report (2009:22) supported by  Yorke 
and Longden, (2004:17) both discovered that student retention was primarily 
a public problem.  In the 2010 academic year, South Africa’s public 
universities and technikons registered a head count total of 892 936 students 
in total, with 726 882 undergraduate students and the remaining were 
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postgraduate students.   Key features outlined in this book by Yorke and 
Longden are: 
1. 95% (610 000) of enrolled students were either South African citizens 
or foreign citizens with permanent residents rights in SA.  About 30 000 
students from other African countries were studying in SA on temporary 
entrance permits.  The remaining 500  were from Europe and the USA 
2. 59% of these 645 000 students were registered for ‘contact” or on-
campus academic programmes, and the remaining 41% were 
registered for ‘distance’  or off-campus progammes 
3. 428 000 students were enrolled in universities and 217 000 in 
technikons.’ (2009:23). 
2.5 Tinto’s Model of Retention 
Tinto in the model, as used by Koen (2007:2), argues that student retention 
or withdrawal is the outcome of the balance that characterises the interaction 
between five sets of factors.  These are: individual attributes, goal 
commitment, prior qualification, academic and social integration.   Tinto 
describes educational quality and academic factors as the most important 
forces that affect integration and retention.   Students are integrated 
progressively into a department and discipline as they learn and acquire the 
practical competences and specific requirements that define the ‘professional 
socialisation’ of postgraduate students.  Integration is explained by Tinto 
(1975:90) as the series of longitudinal morals, values, norms and roles.  In 
this view, who to turn to for advice, how to access particular resources, who is 
most committed to student development, and what expectations are held of 
students, are all issues that students progressively become knowledgeable 
about and use to their advantage. 
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Figure 1, Tinto’s model 
 
 (Koen, 2007:65) 
Students try to fit into an organisation by adopting behavior associated with 
the institution and experience different stresses.  At this stage the student is 
faced with incorporation into a social system.  At this time Tinto borrows 
Durkheims “integration” notion, which encapsulates the ideas of social and 
intellectual incorporations.  This is where Durkheim describes social integration 
as resulting from personal affiliations, and intellectual integration as resulting 
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from sharing values held by other members of society.  Related to these 
formulations, Tinto hypothesises that ‘incongruence’ and its effect is a 
consequence of non-integration, while isolation highlights the absence of 
integrating social experiences and is, therefore, the cause of departure.  Non-
integration is partly associated with ‘force-field interactions’, with ‘deviance’ 
and, as is commonly argued in terms students, ‘social isolation’, (Koen, 
2007:2).   
Tinto’s model encapsulates that to promote retention, academic and social 
systems should constitute a ‘parallel integrating sphere’.  (1975:92). 
2.5.1 Tinto’s person-fit model 
Highlighted was another problem from the drop-out rates, which creates 
longstanding high-skills supply shortages.  This means that there will be a 
struggle to fill critical labour market shortages and that the skills profile 
remains unbalanced.  Lower student enrolments due to drop-outs have also 
impacted significantly on university subsidy allocations, because the number of 
enrolments is linked to institutional allocations.   In 2000, the Council of 
Higher Education (CHE) suggested that about 25 % of first-time students drop 
out, (Koen, 2007:3).  
At Walter Sisulu University there is a G7 rule (WSU General Prospectus: 53).  
This rule excludes students who are not performing well academically from the 
institution.  This university has a tracking and monitoring system which 
automatically tracks student performance at early stages.  The Higher 
Education Forum Report (2009:16), states that the best intervention for poorly 
performing students is a face-to-face consultation with the lecturer. Lecturers 
should also evaluate their tests, order of topic presentation and so forth to see 
whether a change in technique or approach might improve student 
performance. According to the Forum Report lecturers should provide extra 
classes for students who are struggling, (2009:16).  
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According to the Report, students need support during the transition from 
secondary to Higher Education (HE), which is called ‘tertiary’ in South Africa.  
It has been discovered that orientation should be spread over the year.  This 
is due to the fact that students have many activities that they have to deal 
with at the beginning of the year.  The initial orientation should be “what does 
it mean to be a student at this institution”. (2009:17). Many orientation 
programmes expose students to social activities than academic activities. 
(Upcraft et al 2005:74) discovered in the United States of America (USA) that 
most colleges do not offer the facility of formal retention offices.  At WSU that 
is not the case.  There is a Student Affairs Department.  This department does 
not deal with academic activities.  The only formal support they offer is peer 
assistance, entertainment, students’ accommodation, counselling and clinical 
services.  They concentrate more on union activities, HIV/Aids programmes, 
music, sport and drama.  Although this is not bad it is more social than 
academic.  The university needs to balance these activities.  It is important 
that the Student Affairs department uses the opportunity it has when 
interacting with students.  They are the ones who can easily, intentionally 
influence the student’s experience.  Further, Komives and Woodard 
(2003:319) indicate that student involvement in and outside the classroom 
promotes greater social and academic integration, which can then lead to 
persistence from the student’s side. 
Two types of drop-outs were outlined by Koen (2007:3).  These are forced 
exclusion and voluntary drop-outs.  Forced exclusions relate to students  
excluded by an Admissions Committee consisting of academics, institutional 
managers and student representatives.  The committee is required to examine 
whether students are earmarked for exclusion because their financial debt is 
too high or because they have failed too many courses or whether they can be 
re-registered on defendable grounds.  It has also been noticed that the 
number of annual forced exclusions has been consistently high. (2007:3) 
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Koen’s investigations suggest that the return on the drop-out students was 
serious.  This then provides evidence that life circumstances play a crucial role 
in retention and that changing life circumstances affects the drop-out rate.  
(2007:4). 
Furthermore it is said that drop-outs are less likely to return to institutions at 
which they failed if they blame the institution for their failure.  This then 
suggests that there is no correlation between negative institutional 
experiences and drop-outs, but rather that economic, psychological, health 
and other external factors play a role in dropping out. 
Financial need is not sufficient or does not warrant students’ dropout, since 
students in good financial standing also exit (Koen, 2007:4).   At the 
University of Western Cape (UWC), Coetzee, refers to institutional data which 
indicates that the drop-out rate of students included students from middle-
class areas who passed their matriculation examination with ‘C’ or better 
aggregate, who were awarded scholarship based on their performance, who 
paid their fees and passed the course.  Coetzee states that students can have 
money and ability to excel in their studies but still drop-out.  The issue of 
academic support is certainly crucial, but as throughput rates show, students 
who fail courses more often than they pass frequently persist with their 
studies, nonetheless. (2001:5). 
Koen (2007:15) further found out that lower drop-out rates correspond to the 
varying institutional profiles between Historically Black Technikons (HBT) and 
Historically White University (HWU).  These differences in profile range from 
admission selectivity, financial and socio-economic background and race of 
students, and the research and academic quality of staff at universities and 
technikons.  
Koen (2007:17), states that there is no evidence or particular reasons that 
lead students to leave: 
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Koen noted that well-off students, with no financial constraints, who perform 
well academically at school, whose school subjects and university courses are 
aligned, and who receive adequate financial support, leave university.  
Students who got good marks could leave the institution.  Also investigated by 
Koen was that students who were attracted to a particular institution based on 
its reputation and the values it articulates, end up leaving because an 
incompatibility developed between their expectations of the institution and 
their experiences.   
Furthermore there is a need to develop a relationship between academic 
departments and structural university characteristics like planning, 
organisation, institutional rules, institutional socialisation, academic culture 
and student success or failure.  When these activities integrate the rate of 
dropping out could decrease.  In order to motivate and keep students within 
the institution, relationship between students’ aspirations, expectations, 
intentions, study plans and retention should be developed, Koen (2007:18). 
Tinto (1975:92), states that the studies that he had reviewed indicate that 
organisational values, culture, social structure, psychological factors, social 
capital, academic development and social interactions are important 
determinants of retention and success.  International explanations of retention 
and success are influenced by the idea that institutional experiences structure 
the chances of successful retention and student success.  Koen, (2007:60) 
used Tinto’s model to explain retention.  Tinto’s model is also supported by 
Moxley et al (2001:76).  These groups can link with more mainstream interest 
groups that foster the technical, cultural and social life of the institution and 
that help students connect their substantive career interests to the institution’s 
support systems.  Thus, several different student cultural groups organised 
around ethnicity may link together under the cultural arts umbrella of student 
government.  Institutions can recognise through this kind of federation the 
importance of diversity and the importance of unity. 
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2.5.2 Trainer’s Responsibility 
Coetzee (2004:60) reports that this topic is about the retention of students 
into the system so that they finish their education at tertiary institutions.   
Some of the reasons why some students never get to finish their studies have 
been mentioned above.  There are other issues relating to this problem.  
Bitner,  Faranda, Hubbert and Zeithaml (1997:67) identified the responsibility 
of the institution in terms of learning.  Does the classroom pose a conducive 
atmosphere for the student to be able to grasp and understand what has been 
taught?  Coetzee (2004:60) highlighted eight practical tips on what the 
facilitators or trainers should possess.  Trainers or facilitators must have the 
following expertise and competencies: 
· Be experienced in learning programmes strategy design. 
· Be experienced and proficient in experiential learning facilitation skills. 
· Possess expert knowledge of the subject matter. 
· Possess expert knowledge of National Qualification Framework (NQF), 
outcomes-based training, assessment and moderation principles and 
standards. 
·  Possess an in-depth awareness of the industry in which the training is 
being conducted. 
· Possess a thorough understanding of the process involved in achieving 
the learning objectives and outcomes of the learning programme. 
· Possess expert knowledge of the curriculum involved in the learning 
experience as a prerequisite for assessing learner evidence of applied 
competence against the assessment criteria specified for the learning 
outcomes.  
· Be a competent curriculum assessor in order to conduct the assessment 
of learner achievements. (2009:60) 
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In some instances the institution (mostly here at WSU) would take a graduate 
student who has just passed a diploma to be a lecturer the following year.  
The student has never worked anywhere so there is no expert skills and 
experience.  Whilst the new lecturer is supposed to learn how to present a 
lecture, students are suffering.  New lecturers are also requested to study 
further.  The quality of the lecturers is compromised due to the fact that they 
are busy with their studies.  WSU has a programme called the Professional 
Excellence Programme (PEP).  This programme assists new lecturers who 
have never lectured before on how to do assessment, how to present a 
lecture and so on.  The lecturers with no formal training are also encouraged 
to study for the Post Graduate Diploma in Higher Education and Training 
(PGDHET) which can be done over two years.  Trainers / facilitators / lecturers 
are trained to be expert in presenting lectures so that the students understand 
the course. 
Six responsibilities of trainers as identified by Coetzee, are listed below 
(2004:70): 
· Lecturers should orchestrate opportunities for learners to engage in 
relevant learning experiences in order to achieve the desired learning 
outcomes. Students also want to be part of the discussion. 
· Trainers should provide opportunities for self-assessment, as well as 
feedback activities, to encourage reflection on, and open discussion of, 
these experiences.  Where students are not given space and time to 
reveal their abilities the trainer could be seen as ineffective by the 
students.  
· Trainers should create opportunities for the application of learned 
knowledge and skills once learners have drawn conclusions from the 
above-mentioned discussion.  Students should be able to apply the 
knowledge and skills in the classroom, in the workplace or in a real life 
context through project work or practical assignments. 
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· Trainers should be able to assess the learner achievement of the 
learning outcomes against the unit standards of the learning 
programme.  Trainers themselves need to be guided to get the desired 
learning outcomes.   
· Lecturers should provide learners with support, development guidelines 
and feedback on their learning progress.  This could build relationship 
between the student and the lecturer which in the near future could 
decrease drop-out rate. 
Lecturers are expected to continuously evaluate the effectiveness of the 
training and the learning process and make appropriate adjustments to 
facilitate optimal learning. (Coetzee 2004:70).  
Figure 2.2, Facilitator / Trainer Guide Model  
 
 
 
 
 
 
 
 
 
 
(Coetzee 2004:71) 
FACILITATOR / TRAINER 
LESSON PLAN 
· Enables the systematic 
planning of the design of the 
facilitations to ensure 
achievement of learning 
programme outcomes 
LEARNING PROGRAMME 
STRATEGY DOCUMENT 
· The blueprint for learning 
programme design 
· Enables systematic planning  of 
quality outcomes-based design 
FACILITATOR / 
TRAINER GUIDE 
23 
 
2.6 The Road To Retention 
According to Drolet (2010:15), a Dr. Perron from USA, was the driving force 
behind the creation 14 years ago of a regional council on prevention of school 
dropouts.  This initiative had made the region a leader in keeping students 
from dropping out.  Dr. Perron lobbied chambers of commerce members, and 
Rotary clubs, while fellow educators worked hard to minimise student drop-
out.  Another reason the initiative was so successful was because it had been 
able to entice stakeholders outside the education sector, parents, employers 
and local health officials who, for example, realised that better-educated 
people tend to have more positive health behaviours.  
Drolet (2010:15) described their secret recipe saying that, right from the start, 
they had a team that was able to get people working together to solve a social 
problem.  It was discovered that hard-working people realize that dropping 
out was not just an education problem, but a social problem.  
 
Furthermore, Drolet, supports Tinto’s model, where integration was used as a 
tool to decrease or eliminate the drop-out rate. Due to the fact that results 
were measurable, local businesses were willing to take part in the initiative.   
One of the developments was a centre that helped students with oral and 
written communication and a programme that gave students’ academic credit 
and official recognition for volunteer work in the university community. Also, 
every new, full-time student received a personal profile that pinpointed 
individual strengths and weaknesses.   
WSU also has such support for students; the Reading and Writing Centre.  The 
centre allows students to use the lab for presentations and assignments.  
There are also lab consultants to assist with the written communication.   
Drolet (2010:103), described four distinct roles played by such a programme: 
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The first role should be mobilisation.  This involves making sure all the players 
are talking to each other.  At WSU this is done by the Tracking and Monitoring 
person who tracks student results during the year and make recommendations 
based on marks on how to improve.  Students can be referred to various 
departments either for academic or social support.  Secondly, promotion and 
consciousness raising.  This means running an annual campaign to build 
awareness of the need to stay at university. This could be achieved through 
the use of road shows to get into all sites of the institution.  Thirdly, research 
and knowledge transfer. By this Dr Perron meant building a solid case with 
research before tackling any problem. It is important for the institutions to 
create opportunities for employees to share and transform knowledge.  Lastly, 
coaching and intervention. This involves identifying specific issues - high drop-
out rates in a specific rural area, for example - and then working with local 
people to come up with a solution. (2010:103).   
Furthermore, Drolet (2010:103) states that early engagement allows colleges 
to help students take control of their learning.  The systems used by 
institutions should make delivery and contact time more effective. Institutions 
should take charge by focusing on who needs support between students and 
lecturers. The most important task for the institution should be enabling 
students to feel they belong, that someone is interested in them and they 
know where to go to get help. 
One of the most comprehensive IT retention programmes in South Africa is 
run at Stellenbosch University, South Africa. Dr van der Merwe, Deputy 
Director of its Centre for Teaching and Learning, has collaborated with a team 
that has set up successful portals for students, staff and alumni, (Drolet 
2010:112). 
According to Yorke et al, the DoE should improve funding on student retention 
especially for the historically disadvantaged institutions.  The funding could 
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improve the quality of student education and institutional resources (2004:55).  
Institutions should promote interaction between teachers and students, to 
avoid withdrawal from students.  Yorke et al, further advise that institutions 
should improve research capacity.  But they said this may take a long time to 
support students, and might have little effect on institutional performance, 
(2004:55). 
According to Drolet (2010:114), some students may fail to engage with their 
chosen programme.  This could be interpreted in terms of poor choice in the 
first place, but might also reflect some lack of stimulation in the academic 
environment.  Surveyed students said their withdrawal was due to a lack of 
sufficient academic progress, difficult programmes and workloads too heavy.   
During the first six weeks of students' ‘first-year academy’ individual 
performance is assessed so that all students and lecturers have their own 
early warning system.  Van der Merwe, (2011:40) mentions that they have 
holistic views around the issues of retention and student success and that they  
do not just focus on any one aspect. 
When students arrive in the first year they are vulnerable on campus.  The 
institution’s focus should be tracking them immediately.  Students who 
respond by filling-in questionnaires electronically and further take an early six-
week assessment, should be given feedback to show how they are coping in 
the institution. The motive for this is to get to students before they fail, van 
der Merwe, (2011:41). 
While Stellenbosch academic staff constantly correlate their data and do 
cohort analyses and module success monitoring, van der Merwe maintains 
that it is difficult to link achievement with any one intervention. The university 
consistently benchmarks data from groups of students and also against work 
done in 260 universities, van der Merwe (2011:44). 
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Van der Merwe also stresses the need to change culture. Through the first-
year academy, academic support staff partner with lecturers who monitor their 
teaching practice as well as what's happening in class (Drolet, 2010:118).  It is 
mentioned that students do not want to listen passively to a 40-minute lecture 
any more. They want to engage and communicate and they want the web 2.0 
technology they use every day.  
This particular institution knows where students spend time online in the 
system, how they are participating and where they are having problems.  The 
excitement in higher education lies in what an institution can do to deliver 
learning, student growth and success and this leads to re-enrolment; to the 
desire on the part of students to come back.   According to Drolet, the more 
students learn, the more likely they are to persist; and when students 
succeed, satisfaction develops, and persistence becomes the outcome. 
(2010:119) 
Re-enrolment or retention is not then the goal.  Retention is the result or by-
product of improved programmes and services in classrooms and elsewhere 
on campus that contribute to student success.  If retention alone becomes the 
goal, institutions will find themselves engaged in trying to hold students at all 
costs.  According to Drolet “pressuring students to stay when it is not in their 
best interests to do so is not only wrong morally but also counter-productive.  
It often results in an accelerated attrition rate”, (2010:15).   Furthermore, 
Drolet states that pressuring or trapping behavior from institutional personnel 
has a spreading effect: “dissatisfied students who are leaving take others with 
them.” (2010:40)  Additionally, Drolet found out that what really encourages 
students to enter and to persist is the institution giving them the chance to 
think through to their futures, to discover their talents, to grow and develop.  
This takes hard work and resources - human and financial - on the part of the 
institution, (2010:41). 
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Ultimately, students re-enrol when they are having exciting, substantive 
learning and personal growth experiences that they can relate to their future 
development and success.  There is a need to be more specific in interpreting 
for students and potential students how the outcomes of education and the 
competencies they will develop with us will be useful in adult roles beyond the 
classroom.  Boyer and Levine (1981: 20) note “On campus after campus, 
there is no agreement about the meaning of a college education.  Institutions 
are more confident about the length of a baccalaureate degree program than 
we are about in its substance”.   
A wise retention strategy is the best alternative to pressure facing education.  
If institutions want to keep colleges and universities viable through an 
adequate level of enrollment for the first time they must encourage re-
enrolment.  Stable enrollment ultimately depends on the retention of currently 
enrolled students as well as the steady flow of new students. Boyer and 
Levine (1981:20). 
2.7 PSYCHOSOCIAL NATURE OF RETENTION 
According to Moxley, et al (2001:39), retention is not only a matter of finishing 
a degree.  It is a matter of fulfilling students’ educational aims that reflect 
their educational aspirations.  These aims relate to students’ lives and 
lifestyles, and how education fits into their support system to achieve their 
aims and achieve success in their roles as students. Moxley, et al put 
emphasis on the phrase ‘psychosocial’.  This phrase refers to the identification, 
assessment and resolution of those issues that can disrupt if left to operate 
without change or modification.  The environment of retention is broad, as it 
includes the academic setting which is inclusive of expectations, standards, 
performance requirements, resources and opportunities an institution offers.   
Moxley et al, suggested that the environment of retention also extends 
beyond the formal course of study and / or the institution to encapsulate the 
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greater community and the availability or lack of resources through the 
community.  This would include tangible resources like work, housing, 
recreation, health care and transportation, and intangible resources like 
encouragement, affirmation and emotional support.  It also incorporates the 
student’s peer group and family situation, and the broader cultural milieu 
within which the student functions in everyday life, which can frame, define 
and value education or various aspects or it, and career or life outcomes, 
(2001:40). 
The individual student also is a source of issues.  These can include 
aspirations and personal goals, expectations, values, commitments, and 
strengths and needs as they relate to the choice of an educational direction.  
Institutions need to acknowledge the substantive needs of students, like the 
need for mental health, finances, and the availability of social support, 
(2001:40). 
Upcraft et al (2005:308) mentioned the importance of a programme called 
Supplemental Instruction (SI).  This programme is characterised as a peer-
assisted academic support implemented to reduce high rates of attrition, 
increase the level of student performance and increase graduation rates.  This 
programme is facilitated by an SI Leader who guides students and strengthens 
student learning.  The leader undergoes training to integrate course content 
with effecting learning and study practices.  This programme is effective, 
especially in historically difficult subjects.  The WSU has this programme but it 
is called Peer Assisted Learning (PAL).  This programme creates a pleasant 
atmosphere for students who are facing problems during lectures.  For this 
programme to work effectively, there is a need to collect, analyse and report 
data each semester. A report from this programme is sent or forwarded to 
senior management to encourage lecturers to participate in this PAL 
programme.  The role of management would be to ensure that resources are 
available. 
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Moxely et al (2001:40), identified the psychosocial nature of retention which 
suggests five co-ordinating principles: Firstly, retention involves the interaction 
of the student’s environment, the post-secondary or higher education 
institution and the substantive needs of students.  An educational institution 
that helps students fulfill or resolve the needs and issues they face will 
facilitate educational persistence and will be effective in the production of 
retention.  Secondly, retention involves the identification of issues operating in 
the environments of students outside the educational or academic situation as 
well as those operating within. Thirdly, each student must identify those 
issues that are most salient in his or her environment or personal situation 
that can reduce persistence in a particular educational course or situation.  
The more disruptive these issues become the more likely it is that the student 
will not persist.  
Fourthly, the personal strengths and assets of students and the strengths and 
assets of their environments can offset the negative influence of the issues 
they face, and will facilitate the persistence of students in the educational 
course or situation. Lastly, the students who are at most risk are those who 
face a considerable number of issues, who do not have a great deal of support 
in their personal and academic environments, and who do not receive strong 
support by the educational institution. 
2.7.1 The Challenge of Retention 
According to Moxley et al, keeping students in higher education is not so 
difficult (2001:12).  It requires an institution of post-secondary or higher 
education to be certain that its students can meet the academic challenges its 
courses pose.  It requires students to be ‘good’ students, ones who prepare 
themselves to meet academic challenges and who possess the maturity to use 
their strengths and to address and / or rectify their needs or deficiencies. 
Tinto’s model supports Moxley’s statement by saying that, retention is a 
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complex personal, social and academic enterprise.  It requires an institutional-
community personal partnership.  Retention should not be reactive, only 
coming into play when a student is falling short of expectations or 
demonstrating deficiencies in substantive academic areas.  WSU has both 
administrative and academic departments to assist students to achieve their 
goals.  The Student Affairs Department has many programmes that support 
new students.   
2.7.2  Five Forms of Supportive Retention Practices 
Moxley, et al (2004:26) identifies five ways in which the institution can engage 
and support new students.  The first one is ‘emotional support and 
sustenance’.  The institution needs to develop programmes that will enable it 
to realise that new students get overwhelmed with anxiety in the early days of 
registration.  Another programme that the institution must have should reduce 
stress from students. All staff members must be understanding towards new 
students and not be harsh towards them.  Also, the programme must be warm 
towards students who may be experiencing retention challenges. 
The next practice, from Moxley et al, (2001:27), is called ‘informational 
support’.  Students need to get information about the campus.  Students must 
also be able to know successful students who can be an inspiration to them.  
This programme must assume that students have no understanding of what is 
expected of them by the higher education institution. 
Third practice is ‘instrumental support’ the availability of infrastructure.  It is 
not acceptable for the institution not to have enough computers and tools so 
that students can do their practical work.  Also it is of vital importance for 
students to have information on how to access financial resources, housing, 
health and transportation. 
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The fourth practice is ‘material support’.  Below is the list of activities that 
must support first-year students: 
· Tangible financial assistance to support participation in higher 
education 
· Financial resources to support housing 
· Flexible loan arrangements 
· Retention loans and emergency assistance loans 
The last practice is  ‘identity support’, where the programme needs to 
recognise the importance of helping students to strengthen their identities and 
to link persistence in higher education to support from staff and other 
students who share similar needs.  Student must learn that they can also help 
themselves.  A self-help opportunity is provided by the institution.  Students 
must also be given an opportunity to express their identity through social and 
cultural activities. 
2.8 RETENTION AND DIVERSITY  
Post-secondary education is now as diverse as the students who seek it.  
Traditional undergraduate and post-graduate courses are no longer the norm 
or no longer the sole options available to students, Moxley et al (2001:31). 
Furthermore, Moxley, et al (2001:33) state that technical schools, specialized 
vocational training institutes, community colleges, four-year liberal arts 
schools, research universities, open and distance learning, flexible adult 
education and even modern apprenticeships reflect only some of the sheer 
diversity of what is now available to students.  This diversity offers students a 
range of opportunities as they think about their educational development, 
their personal growth and development, their employability and their 
prospects for career preparation or change.  These alternatives raise issues 
about what is right for particular students in terms of their educational 
backgrounds, their current maturity and their aspirations.  They raise issues 
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about what form of higher or post-secondary education is a good match for a 
student, and this is a factor in their choice of institution as well as specific 
course. (Moxley et al, 2001:31). 
The role of information and educational communication cannot be ignored. 
Further investigations by Moxley et al, convey these messages (2001:33). 
Through technology educational communications has been rapidly changing 
the face of higher education.  Increasingly, students have options involving 
how to consume or otherwise participate in education.  They can affiliate with 
several different institutions simultaneously as technology reduces the 
significance and influence of physical distance.  Moxley et al, acknowledge 
that Internet courses, online learning, distance learning, videoconferencing, 
knowledge-based systems and GroupWare are some of the technological 
alternatives that help and will help to package courses in different ways, 
change teaching and learning dramatically, and offer new ways of interacting 
among students and teaching staff, (2001:35).  Technology offers many 
exciting options that can even redefine what educational institutions mean by 
student, persistence and retention.   
Additionally, Moxley et al, noted that the diversity of post-secondary and 
higher educational options suggests that students need insight into what they 
are choosing and why they are choosing a specific educational option.  
Retention as an idea, and as a process of helping students to persist in their 
education, is linked to the fundamental idea of match and goodness of fit, 
(2001:37). 
Students bring into educational settings considerable diversity in terms of age, 
gender, class, sexual orientation, race, ethnicity, and learning orientations and 
styles.  Language, customs, traditions and ultimately culture combine to 
produce classrooms in which students from different and diverse backgrounds 
introduce very different perspectives into post-secondary and higher education 
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as they interact with their peers. Instructors, teachers and administrators in 
their awareness of diversity, need to be sensitive to student differences in 
background, experiences and culture.  Also, instructors make use of these 
demographic differences in the learning processes. 
2.9 DIVERSITY OF STUDENTS EDUCATIONAL CAREERS 
Moxley et al, found that students adopt new methods in the manner in which 
they persist towards a degree, the courses they select to make them 
employable immediately and the manner in which they experiment with fields, 
professions and disciplines in order to identify their vocational, educational 
and career preferences (2001:36).  Some students may appear to be chaotic 
or undisciplined.  Some students may appear to be confused or undirected or 
unfocused.  But they may be negotiating their education in their own way, not 
bothering to adhere to the expectations of curriculum, pace and sequence 
their teachers and tutors try to dictate. 
Financial pressures may require students to implement an employability 
strategy in which they take a package of courses (e.g. in information science) 
so that they can get an entry-level job as they continue to work toward a 
degree.  Educational needs may suggest to students that they take local 
college courses in order to prepare for more rigorous study at university.  
Students with immediate employment objectives may take a very specialised 
course of technical training and then seek credit for this course as they move 
on in their education. Moxley et al, noted that it is increasingly becoming 
important to know students from a personal perspective, and to understand 
their educational aims and aspirations in order to match the retention 
programme to their educational direction.  Retention is the process of helping 
students to meet their needs so they will persist in their education toward the 
achievement of the educational aims they value.  Retention can achieve this 
through the mustering of support that enables students to be successful, and 
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the lowering or elimination of those factors that can disrupt the students’ 
education, and that can ultimately result in their failure to achieve the 
educational aims they have, (2001:40). 
2.10 A STUDENT-CENTRED APPROACH TO RETENTION 
Moxely et al, identified principles that suggest retention as a purposeful 
psychosocial intervention undertaken by a sponsoring academic or educational 
programme to reduce, weaken or eliminate those factors that can threaten 
persistence toward educational aims and aspirations, and to increase support 
that will enable students to overcome the barriers they face (2001: 40).  The 
basic aspects of retention as a psychosocial intervention form a helping 
process that is designed to support the individual success of students whose 
educational persistence and subsequent retention may be in jeopardy or at 
risk.   
Investigations, according to Moxley et al, highlighted that student retention 
will continue to be an issue for a society and its educational institutions in flux.  
In other words, students experience first-hand this changing world, and it 
makes an impact on them in their quest to achieve their educational aims and 
aspirations.  Retention cannot be merely programmed.  Students face different 
issues and experience them in different ways.  These issues and their 
experience by students have different consequences for educational 
persistence and retention.  This means that a student-centred approach to 
retention and the persistence students need to achieve retention are very 
personal matters.  Furthermore, a student-centred approach means that 
retention is primarily for students and not necessary for the benefit of the 
institution, although it can create many institutional benefits, (2001:41).  
Moxley et al, discovered that a post-secondary or higher educational 
institution personalises the retention process by: 
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· Taking seriously the issues students face and helping them to form 
relationships with caring staff who can assist them to identify, frame 
and subsequently resolve these issues.  This means that any 
retention process requires an institutional commitment of staff who 
are willing to establish strong relationships with students, 
(2001:42). 
· Recognising that retention is a decision process.  Some students 
may fade out of education.  They face very real issues, are 
unsuccessful in addressing these issues and make decisions over 
time that weaken their involvement in education. Other students 
may face serious crises that push them out of educational 
involvement.  A personalised approach to retention will reach out to 
students, help them to identify where they are at in the decision 
process and help them to resolve these decisions in a manner that is 
productive to them personally and educationally, (2001:42). 
· Offering a continuous programme of retention. The institution 
recognises that retention is a helping process that can exist over the 
lifespan of a student’s career within an educational institution.  
Students can pick and choose their level of involvement in a 
retention effort.  They should be able to phase out of the retention 
effort, and easily trigger a return if they feel there is a need.  This 
means that students can go to a person seeking help when they 
have a setback, or when they face personal, educational or other 
issues that they feel they cannot handle on their own.  They can 
then phase out of this encounter, but trigger involvement again if 
there is a need, (2001:43). 
· Framing retention as a helping process.  Ultimately, retention is a 
helping process in which relationship-building is linked to individual 
strategies that the parties use to achieve a desired educational 
outcome, (2001:43).   
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The 10 step process that could retain students are listed below: 
According to Moxely et al, (2001:44), firstly institutions should reach out to 
students who have a need for retention support. Secondly, there should be 
the formation of  strong, personal working relationships with these students 
that helps them to identify their aspirations and appraise their strengths and 
needs in the achievement of these aspirations.  Thirdly, there is a need to 
assess what is going on within the institution, what strengths are operating, 
what issues are operating and what needs must be fulfilled, (2001:45). 
Furthermore, there should be a framing the retention objectives and gaining 
commitment to it by both parties, as well as by key stakeholders in the 
educational and personal life of the student.  This should be followed by 
identifying strategies and key action steps to achieve the retention objective 
and to produce an outcome; implementing and monitoring the retention 
strategies; modifying the strategies to ensure that students persist in their 
educational courses and realise retention, thereby enabling them to achieve 
their educational aims, (2001:45).   
The sixth step should involve key stakeholders in these action steps and 
strategies.  Institutions should have a holistic approach in dealing with the 
retention challenge.  Seventh, taking action and revising strategies in the 
pursuit of the retention objective and outcome.  Moxley et al, discovered that 
the eighth step should work towards achieving the objective, evaluating it and 
making key decisions about the continuation or redirection of the helping 
process.  Ninth, keeping the door open through follow-up, periodic contact 
and friendly visiting.  Lastly, assisting students towards transition in their 
educational career and endeavours. 
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2.11 INSTITUTIONAL COMMITMENT 
Moxley, identified that the most important property of the institutional mission 
of retention is that it underscores what is important to the members of the 
educational community.  Without a mission statement regarding retention, 
members of this community may feel that retention is needed and important, 
but they may be uncertain about whether it is a priority of the formal 
institution and its leadership. Below, Moxley identified three issues which could 
assist with building institutional commitment, (2001:54). 
2.11.1 The Student-Centered Properties Of Retention  
Moxely et al, state that retention is a psychosocial process in which the 
institution facilitates the provision of support and help to those students facing 
difficult barriers to persistence in, and completion of, their academic courses 
(2001:54).  The most important property of the institutional retention mission 
is to strengthen the student-centred approach to retention through what 
Moxley terms ease of use.  Moxley et al (2001:54) explains the ease of use by 
stating that “retention within the context of post-secondary and higher 
education should offer students a set of services and supports that are easily 
triggered and easily used so that students can get what they need in a timely 
if not an immediate fashion.  This attribute is not so simply achieved.  It 
implies accessibility of the retention options available to students.  The time 
constraints, multiple responsibilities and countervailing expectations that 
students face may need to be addressed by the institution technologies and 
the availability of geographically dispersed advisory services.” 
Moxley et al (2001:57) mentioned that the ease of use can also demand that 
retention options are sensitive to the cultural attachments of students as well 
as their emerging adult identities.  A female student from a tightly Arab-
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American community may require a different kind of retention response from a 
female student from a Jewish-American community.  Cultural sensitivity may 
be a key competence of an institution’s retention mission if it is to facilitate 
ease of use in an educational environment increasingly characterized as 
diverse or multi-cultural institution. 
Yorke, and Longden, (2004:60), state that there is a need to build a strong 
connection between institutions and their students.  Students are probably 
drawn to certain settings because of their courses, unique educational assets 
and scope of educational offerings, yet once these students arrive they can 
feel overwhelmed by their sheer anonymity in an institution that great size 
and complexity can create.  Such qualities can dwarf students and make them 
feel that they are merely one of many.  When students feel that they do not 
count or that no one really knows them they can easily disengage from the 
institution or merely fade away. 
It may be difficult for a large institution to help students to form individual 
relationships.  Nevertheless, it may be an essential competency of the 
institution.  Finding ways for each student to relate to someone is a job of 
everyone connected to the educational community.  Some students will find 
these outlets on their own through membership of voluntary service groups, 
religious organisations or student associations.  Other students will seek out 
members of the teaching staff, tutors or other academic staff and strike up 
relationships that may be characterised more by friendly visiting than by 
academic motivations. 
According to Moxley (2001:66), students who do not actively seek out 
relationships may need them the most.  Members of the teaching staff are 
important here.  Expanded roles for staff that do not confine teaching solely to 
the classroom, laboratories or lecture halls, can incorporate aspects that 
personalise the learning situation and persistence and ultimately lead to 
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retention.  Members of staff who expand their roles into tutorials, independent 
studies and small group projects can be a pivotal strategy of the institutional 
retention mission.  Students may get close to these staff members and learn 
directly from them about their love for a subject matter, their commitment to 
an academic discipline and their understanding of a profession (Moxley et al 
2001:72).  Lecturers are followed by students after a lecture not because they 
want more information on the course presented but on social challenges that 
the students are facing.  This is the point where lecturers can show their 
support and empathy for students. 
Yorke & Longden, (2004:68), further report that this exposure and the role- 
modelling that is embedded within it can help students to formulate a personal 
vision of their own academic experience.  It is likely that students who have 
such strong relationships will turn to these people during times of stress, crisis 
or disruption when personal circumstances propel them to make critical 
decisions about their educational involvement and persistence.  The 
relationship can go a long way to support students and help them to navigate 
uncertain periods in their educational careers.  It is easy for students to leave 
a situation when they feel depersonalised.  Strong relationships can go a long 
way to ensure that this state of affairs does not occur. 
2.11.2 Student government and student interest groups 
According to Moxley, student government is a critical asset to any retention 
effort, particularly if the structure of student government and the groups and 
associates it encourages reflect the diversity of the student body (2001:69).  
Diversity as a quality enhances student government as an asset because it will 
make available more supportive opportunities for students, more opportunities 
for students to strengthen their identities and more opportunities for students 
to match their preferences with a reference or activity group.  A diverse 
structure of student interest groups and the capacity to foster diverse voices 
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of students can help to focus retention efforts on the needs of particular 
subgroups of students.  Indeed, this kind of diversity can make institutions of 
post-secondary and higher education more sensitive to the psychosocial, 
cultural, career and educational needs of their various students and to the 
groups that support them, as revealed by Moxley (2001:70). 
Groups may also emerge based on the diversity of the student body, and 
based on the encouragement they receive from the institution. Upcraft et al, 
state that students may be attracted to these groups because they are 
relevant to the issues students experience, their emerging identities, or their 
political and cultural identities (2005:198).  On the face of it, a commitment to 
diversity may be seen as fragmenting the student body and reducing its ability 
to mobilise support for all students.  However, experience and perspective 
show that diversity leads to a student body that advances the interests of all 
students, for an example, a group of gay students who are committed to the 
advancement of the arts.  This group actively organises to  include as many 
students in the humanities and fine arts as possible who want to ‘know about 
the gay experience’, and  the group’s meetings and events serve as a 
gathering place for practising artists who want to advance their craft, 
(2005:198).   
Moxley further highlighted that the group sponsors annual showings and 
competitions that offer members opportunities to show their work and have it 
critically appraised (2001:69).  A representative from the group serves in 
student government, and a staff member from the fine arts school advises the 
group, and advocates for its mission within the greater university community.   
A wide variety of other groups operate in a similar fashion.  Students will 
decide individually on whether they want to get involved in such groups as 
well as on their level of involvement.  Students vary in terms of their interests, 
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commitments and the availability of their own resources.  Involvement will 
vary by the nature of institutions and their ecology, (2001:70).   
What is important is that these groups exist, that they function well and that 
they are involved in shaping and advancing the retention mission of the 
institution.  The groups offer a number of functions that are similar to the five  
identified below for external community groups.   
According to Moxley et al, groups can: 
1. Reinforce strong values regarding the importance of post-secondary 
training and higher education. 
2. Foster opportunities for students. 
3. Mobilise resources to support continued involvement in higher 
education. 
4. Troubleshoot barriers to persistence and retention. 
5. Link the identity of students to educational careers, (2001:71). 
One of the most important functions of the groups, discovered by Moxley et 
al, is for them to reach out to students in order to create enduring 
relationships or to offer opportunities for educational and cultural enrichment, 
networking among students and mutual support, (2001:71).   
The role of the diverse student groups in the institution suggests that higher 
education is more than what the institution requires of students in order to 
graduate.  Coetzee, highlighted that the modern institution of post-secondary 
or higher education is a hive of academic, scholarly and developmental 
opportunities.  Retention does not mean merely persistence in formal 
education but also potential involvement of students in the   ‘hidden 
curriculum’ of higher education, (2004:80).  The traditional students of the 
past are no longer the typical student.  Students have demanding and busy 
lives, and there are numerous personal and social forces that can pull students 
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away from the achievement of their academic aspirations.  However, the 
institution has an important role in helping students to realise what is at stake, 
and in offering them the linkage, relationships and opportunities to help them 
to persist. 
2.11.3 Developing and supporting student performance 
Moxley et al, state that there is a range of resources, opportunities and 
programmes that cluster into this area of retention, including remedial 
educational opportunities and developmental educational services offered to 
those students whose preparation for higher or post-secondary education may 
not be strong, (2001:76).  However, it is more likely that students possess 
‘niche’ developmental needs, as when a particular student is weak in a specific 
area and will benefit from help in, for example, oral communication, writing, 
research, library use, numeracy and mathematics, or computer use.  Some 
institutions may build into the early period of students’ education opportunities 
to redevelop skills that have atrophied during a long absence from education, 
or even to acquire academic proficiencies other students achieve in secondary 
school. 
In several approaches to retention, institutions of higher education make use 
of these individualised plans to support students who educators feel are at risk 
of drop-out.  According to Moxley et al, in one model, each student is 
screened closely based on thorough analyses of the records of their entire 
secondary careers, with careful assessments revealing critical academic needs 
that students and educators must address to support success in education.  
Special advisors may then help each student to prepare an individualised plan 
of development and to execute this plan with enriched guidance and access to 
resources, (2001:76).  These advisors assertively monitor and track students, 
reaching out to them as needed to help them overcome barriers, impasses or 
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problems that can disrupt the achievement of important academic outcomes 
early in their careers. 
Moxley et al identified that in another model, the performance of students is 
addressed through a peer counselling and group support approach.  One 
advisor is linked to a small group of students who are deemed to be at risk.  
The programme helps each student to create an individualised plan of 
development, but this plan is implemented in a group environment in which 
students meet periodically with their peers to discuss issues, formulate 
performance strategies, discuss and identify useful resources, and generally 
support one another.  They further state that this group support model may 
be supplemented by volunteer peers, students who have mastered the 
student role and serve as tutors, advisors and counselors to group members 
to group members, (2001:77). 
2.12 CONCLUSION 
WSU is one of the institutions that is concerned about the retention of 
students.  CLTD offer services and courses that support the university’s 
retention of students. It has come up in the research that the retention is not 
only the responsibility of the academic staff. This Centre offers tracking and 
monitoring of students who are on an extended programme as a pilot study.   
This chapter explained what student retention meant.  Reasons for dropping 
out, diversity in students and approach to retention were discussed.  The 
nature and challenge of student retention was also discussed.  Research also 
dealt with the integration of the student as a holistic person, using Tinto’s 
model of retention.  The literature research discovered that student retention 
is not only an academic activity.  Various authors discovered that to win 
student retention or decrease drop-out rate, both institutions and staff 
members should support the student using the available resources. According 
to Bitner et al, institutions would support by making sure that the classroom 
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atmosphere is conducive for students to grasp and understand concepts, 
(1997:67).  Staff could support students by continuously evaluating the 
effectiveness of training and learning process and making appropriate 
adjustments to facilitate optimal learning, Coetzee, (2004:70).  Chapter 3 will 
deal with research methodology. 
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CHAPTER 3 
RESEARCH METHODOLOGY 
3.1 INTRODUCTION 
In the previous chapter, student retention, causes and patterns were 
discussed.  This chapter will discuss the empirical study designed to address 
the research problem formulated in Chapter 1.  
The purpose of this chapter is to give a clear description of the research 
methodology used in this study.  The purpose further seeks to understand 
whether or not: 
Ø The students received any knowledge from the programme as 
compared to the students who were not exposed to the program? 
 
This study used qualitative research.  The key aspects that are discussed in 
this chapter are research paradigms, participants, sampling and data collection 
instruments.  According to Thomas and Ospina (2004:10), the following are 
some of the reasons why qualitative research should be used: 
· To better understand a topic by studying it, and by using more than 
one method. 
· To try to understand any social phenomenon from the subjective 
perspective of the actors involved, rather than by attempting to explain 
it from the outside. 
This study was an exploratory journey to investigate factors influencing the 
student retention at WSU.  Researchers plan the overall research design and 
specific research methods purposefully so that they can obtain data relevant 
to the research problem. 
  
46 
 
3.2 RESEARCH PARADIGM  
Two dominant research approaches are identified in research literature, and 
these are qualitative and quantitative approaches.  Whilst these two research 
paradigms differ in many ways, all social researchers as a matter of course, 
collect, analyse and interpret empirical data to understand and explain social 
life.  (Neuman, 2011: 151).   
Neuman contends however, that the difference between the two styles, are 
brought about by a number of variables, which include the nature of the data, 
different assumptions about social life and different objectives.  The different 
designs and methods that are appropriate for research are also dependent on 
the research question (Leedy and Ormrod, 2010:3).  For purposes of drawing 
clear distinctions between the two research paradigms, below are the salient 
contrasting features; 
Ulin, Robinson and Tolley, (2005:15) contend that “a basic assumption of the 
quantitative paradigm is that the goal of science is to develop the most 
objective methods possible to get the closest approximation of reality”. These 
authors advance that the quantitative framework evolved from positivism 
which maintains that reliable knowledge is based on direct observation or 
manipulation of natural phenomena through empirical means.  Conversely, 
according to Merriam (2002:3) the key to understanding qualitative research is 
the idea that meaning is socially constructed by individuals in their interaction 
with the world.  “The world or reality is not the fixed, single, agreed upon or 
measurable phenomenon that is assumed to be in positivist qualitative 
research” (Merriam, 2002:3).  
Neuman states that most quantitative researchers rely on a positivist approach 
to social science and the emphasis is on “measuring variables and testing 
hypotheses that are linked to general casual explanations,” (2011:151).  
Researchers who employ this perspective explain in quantitative terms how 
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variables interact, shape events and cause outcomes.  Quantitative 
researchers develop techniques that produce data in the form of numbers.  
They move deductively from abstract ideas to specific data collection 
techniques that lead to precise numerical information. (Ulin, et al 2005:15) 
On the other hand (Neuman, 2011:151) posits that qualitative researchers 
often rely on interpretive or critical social science.  They apply ‘logic in 
practice’ and emphasise conducting detailed examinations of cases that arise 
in the natural flow of social life.  The qualitative approach has been widely use 
in the study of organisations (Welman, Kruger and Mitchell, 2005:188).  This 
approach also allows for flexibility during the course of the research process. 
3.3  SAMPLING 
Qualitative researchers rarely draw a representative sample from a huge 
number of cases to study the sampled cases.  (Neuman, 2011:220).  In fact 
Flick  captures this view well, advancing that for qualitative researchers “its 
their relevance to the research topic rather than their representativeness 
which determines the way in which people to be studied are selected” 
(1998:41). 
The purposive or judgment sampling method was used to select candidates 
for interviews.  This selection method is valuable for special situations and is 
ideal for exploratory research and pilot studies, particularly in qualitative 
research with special population or settings (Bernard, 2002:43).  The use of 
this method gave the researcher latitude and flexibility to decide on who 
should participate in the research on the basis of how well informed they are 
on the subject matter under investigation, (Neuman, 2011:222). 
Another reason for using purposive sampling was that this allowed the 
researcher to use a particular subset of people.  In qualitative inquiry it is 
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important to select a sample from which most can be learned, hence the term 
purposeful sampling, (Merriam, 2002:12).  
Thorpe goes on to further explain that “population refers to the whole set of 
entities that decisions relate to, while the term sample refers to the subset of 
those entities from which evidence is gathered.  The inference task then is to 
use evidence from a sample to draw conclusions about the population” 
(2008:212). 
The sampling parameter is the cohort of students who are registered on the 
extended programme before they can go on to the main stream. The sampling 
frame will be the list of all FSET registered students with their student 
numbers at Buffalo City Campus.  Criterion sampling will be used where only 
registered students will be taking part in the survey.  Emroy and Cooper 
describe sampling as the basic idea of the elements in a population that 
provide useful information on the entire population (1991:242).  It is an 
economic advantage to take a sample rather than a population.     
The sample size was approximately 80 first year students from Chiselhurst and 
College Sites at Buffalo City campus. The total population consisted of the 678 
students who were on the extended programme at Buffalo City Campus within 
the Walter Sisulu University.  Another sample for this study will be lecturers 
who are on the extended programme at Buffalo City Campus within the Walter 
Sisulu University. 
3.4  PARTICIPANTS 
Students were a convenience sample of the first year students of the Faculty 
of Science, Engineering and Technology (FSET) at WSU.  The researcher 
assumed that it was fundamental to sample from the first year group because   
this group is constituted by the category of students between the ages of 18-
22 years.   
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Another sample was from the extended programme lecturers.  The researcher 
targeted 30 lecturers who were also in the FSET at Buffalo City Campus.   
3.5  VALIDITY AND RELIABILITY 
It is vital for all social researchers for their studies to be reliable and valid.  
Both concepts help to establish the truthfulness and credibility of findings and 
are central issues in all research measurement.  Reliability in social research 
refers to the consistency and dependability of the research (Neuman 
2011:196).   According to (Neuman 2006:188), validity refers to how well an 
idea ‘fits’ with actual reality.   “What is important is consistency over time in 
order for the research findings to have a measure of reliability” (Neuman, 
2011:196). 
Neuman (2011:188) further claims that reliability is concerned with 
establishing dependability and consistency of the data gathered, while validity 
within the qualitative research approach is concerned with establishing a fair 
and balanced view of reality from the perspective of the research participants.  
Accordingly, qualitative researchers are more concerned with giving a candid 
portrayal of social life that is true to the people being studied.  Researchers 
concentrate on capturing the inside view and a detailed account of the 
perspective of those studied (Neuman 2011:196).  The questionnaires had a 
validity concept in them.  Due to the fact that this research is qualitative in 
nature, it therefore requires people’s personal views for it to be valid. 
3.6  STUDY LOCATION  
The study investigation was conducted   at Walter Sisulu University (WSU), in 
the Eastern Cape Province, South Africa.  The WSU is constituted by four 
campuses.  These campuses are Buffalo City, Butterworth, Queenstown and 
Mthatha. The investigation was conducted at only two sites, Chiselhurst and 
College Street respectively.   
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3.7 PILOT STUDY 
According to Neuman (2011:210), a questionnaire should be tested in order to 
refine it and eliminate potential difficulties in completing and analysing it.  The 
student questionnaire was piloted to six students from the Chiselhurst site.  
The lecturer questionnaire was piloted to two senior staff members within the 
CLTD centre.  After this, adjustments were made to the questionnaires.  They 
were amended and readied for distribution.  The purpose of the pilot study 
was to make sure that the questions were clear to the respondents. 
3.8  THE DATA COLLECTION INSTRUMENT 
This research collected information through the use of a questionnaire. A 
questionnaire is defined according to the (Oxford Dictionary 2005:1190), as a 
written list of questions that are answered by a number of people so that 
information can be collected from the answers. Cost per respondent is low for 
large samples.  The researcher distributed two different types of 
questionnaire, (see Appendices A and B).   
3.9  DEVELOPMENT OF THE QUESTIONNAIRE 
The structure of the questionnaire was designed so as to get information from 
the existing students on how they felt about the atmosphere at WSU at large.  
The questionnaire started with personal information, and mixed open-ended 
questions with closed questions.  Mostly the questionnaire was about the 
courses and support system that is offered by the Centre for Learning and 
Teaching Development (CLTD). 
The student questionnaire consisted of 25 questions.  The last question 
(number 25) gave student the opportunity to express whatever they felt that 
was not asked in the questionnaire.  The objective for developing this type of 
questionnaire was to highlight whether the extended programmes contribute 
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to the retention of students.  This means that the questionnaire was balanced 
because it consisted of both closed and open-ended questions.  
The questionnaire for the lecturers was designed to get information about the 
services offered by the CLTD department and rules of engagement in the 
classroom. The questionnaire consisted on 10 questions, and space for 
comments. 
3.10 ADMINISTERING OF QUESTIONNAIRE 
The administration of the final revised questionnaire was conducted at Buffalo 
City campus.  The time for the administration of the questionnaire was 
convenient as it was towards the end of the year.  At this point in time 
students would have gathered enough information about the course they 
attended or their chosen career path. 
The researcher was allowed by the lecturer concerned to introduce herself.  
She explained the purpose of the study after introducing herself.  Students 
were allowed to ask questions on areas which were not clear. When all the 
questions and concerns of the respondents were answered, the questionnaire 
was distributed.  The researcher allowed the respondents 45 minutes to 
complete the questionnaire.  All the questionnaires were collected by the 
researcher after completion.  This process occurred between September and 
October 2011.  A total of 50 questionnaires were successfully completed out of 
80 questionnaires.  
55 extended programme lecturers (together with Heads of Departments) at 
Buffalo City Campus were emailed a questionnaire which requested them to 
participate in the survey.  The email was sent on the 23rd October 2012.  They 
were given a week to respond to the questionnaire.  After that week a 
reminder was sent out again.  Mostly the people who responded were CLTD 
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staff members.  30 lecturers read their emails but only 15 were successfully 
filled-in. 
3.11 DATA ANALYSIS 
Mouton (2001:108) contends that analysis involves “breaking up the data into 
manageable themes, patterns, trends and relationship”.  Bogdan and Biklen 
expand on this defining qualitative data analysis as “working with data, 
organising it, breaking it into manageable units, synthesising it, searching for 
patterns, discovering what is important  and what is to be learned, and 
deciding what one will tell others” (1982:145).    
Mouton defines interpretation as relating ones results and findings to existing 
theoretical frameworks or models, showing whether these are supported or 
falsified by the new interpretation (2001:109).  The researcher also has an 
obligation to demonstrate a considerable level of support for ones data and be 
able to justify it through sufficient and relative inductive support before it is 
acceptable.   
The researcher’s goal is to organise specific details into a coherent picture, 
model or set of interlocked concepts.  This is in line with Neumann who claims 
that in qualitative data analysis, the researcher develops explanations or 
generalisations that are close to or grounded in concrete details (2011:459).   
As mentioned before, qualitative data was collected by questionnaires in this 
research.  The researcher analysed the questionnaires to see what patterns 
and themes emerged and as such those trends formed the basis for analysing 
the data. 
This research called for a qualitative paradigm.  This was due to the fact that 
this research focused on a small number of cases chosen for specific reasons.  
Research progressed through gathering data from which information was 
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formulated.  The researcher was actively involved in the distribution and 
collection of questionnaires.   
Heads of Departments and lecturers who are on the extended programme 
were sent an email requesting them to respond to a questionnaire that was 
attached.  It was made known to both the Heads of schools and lecturers that 
the research was educational, (MBA studies).  Also, recipients of the emails 
were notified that the research was for improvement purposes rather than for 
punishment.   
3.12 Limitations and Ethics 
Since the researcher was also working within the institution, it was easy to get 
access to the important participants, that is, students.  The researcher 
managed to get into classes with the permission of the lecturers who work 
within the same department (CLTD).   
Neuman posits that “ethical research requires balancing the value of 
advancing knowledge against the value of non-interference in the lives of 
others” (2011:131).  Research participants are expected to follow the ethical 
principles of voluntary consent and informed consent.  Principles of voluntary 
consent are met when people participate in a study only if they freely and 
openly agree to participate.  Informed consent is when the researcher 
provides participants with a formal statement explaining the essence of the 
study, before seeking their voluntary agreement to participate (Neuman, 
2011:135).   
This ethical issues around this study were explained to the participants, 
specifically that this research would be done as part of the requirement for the 
degree in Masters of MBA of NMMU.  It was also explained that this research 
was for academic purposes only, and that they would remain anonymous.  
Before undertaking interviews, all respondents were advised that they were 
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under no obligation to participate in the study and were at liberty to withdraw 
at any time if they felt uncomfortable.  Lastly, it was indicated that their prior 
written approval and permission would have to be sought for any disclosure of 
information, if ever such a need arose. 
3.13  CONCLUSION 
This chapter provided the research methodology employed in this study.  The 
qualitative approach was selected informed by the research objectives and the 
research question under investigation.  The questionnaire was the instrument 
used to collect data from the first year’s students at WSU who were registered 
on the extended programme.  The rationale for the methodology and the 
sequence of events were outlined and substantiated.  This included data 
collection methods, data analysis, and issues of ethics and limitations, all 
important variables in the credibility, authenticity and integrity of the study.  
The following chapter presents the results of the study.   
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CHAPTER 4 
ANALYSIS AND INTERPRETATION OF RESULTS 
4.1 INTRODUCTION 
The purpose of this study was to investigate the success of the extended 
programmes at a tertiary institution, and furthermore to investigate whether 
students who are on extended programmes complete their studies in the 
prescribed time.   
The responses obtained from the survey are summarised and the analysis is 
presented in the same sequence as the different sections appear in the 
questionnaire. The results of the empirical study are presented and 
interpreted in this chapter. 
4.2 DATA ANALYSIS 
According to Bogdan and Biklen (1982:145) qualitative data analysis is defined 
as “working with data, organizing it, breaking it into manageable units, 
synthesizing it, searching for patterns, discovering what is important  and 
what is to be learned, and deciding what one will tell others.”  This chapter 
will analyse the data collected from WSU students with regard to the 
effectiveness of the extended programme.    
All data was entered into Microsoft Excel. The rows and columns were labelled 
according to numbers allocated to each questionnaire received and the 
numbers of the respective questions.   
4.3 INTERPRETATION OF THE RESULTS 
In this sub-section, the biographical information obtained from the 
respondents (Section A of the questionnaire) is presented. Each question will 
be analysed individually to reflect how or what students felt. 
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4.3.1  Student Analysis 
4.3.1.1 Analysis and Interpretation of biographical information 
Section A of the questionnaire required respondents to indicate their gender, 
student number and registered course.  The results are presented below. 
Table 4.1 Student’s responses summarised  
 GENDER NUMBER OF 
RESPONSES 
PERCENTAGE 
MALE 26 53 
FEMALE 23 47 
TOTAL 49 100 
 
 
 
The 47% of students were female, and 53% students were male.   This is a 
good reflection as female students appear to be entering a field which was 
known as male dominated previously.   
I now discuss the finding in more depth using the questions from the 
questionnaire. 
Section B 
There were four questions that used a Likert type Scale.  These are discussed 
here. The first scale ranged from Poor to Excellent, the second one ranged 
from Daily to Never and the last two ranged from Always to Never. 
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Question 10 asked “How do you rate feedback from your assessments?” 
Poor Fair  Satisfactory Good Excellent 
10% - 50% 40% - 
 
Students who responded to this question felt satisfied with the feedback they 
received from their lecturers in terms of how quickly these lecturers responded 
to them, reflecting with 50%.  40% felt feedback from assessments was good 
and 10% felt that feedback from their lecturers was poor.  This reflects 
positively on the work being done by the lecturers at WSU, especially the FSET 
departments.  The 10% is an insignificant percentage when compared to the 
generalisations made at WSU, that lecturers do not mark scripts on time, and 
that sometimes scripts get lost in the system. 
Coetzee (2004:90), outlined skills that the facilitators need to have to be able 
to present a lecture.   Lecturers need to have expert knowledge in subject 
matter, knowledge of NQF and strategy design.  CLTD offers a Professional 
Excellence Programme (PEP) which is a one year programme where trained 
lecturers have to present portfolio of evidence (POE) at the end of the year. 
There are training programmes that are offered to assist lecturers on how to 
write study guides, modules and different types of assessments that could be 
used. The PEP assists lecturers on how to facilitate a good lecture and 
encourage participation from students.   
Question 11 asked “How often do you use WiSeUp?” 
Daily Once a 
week 
Once 
fortnightly 
Once a 
month 
Never  
- 10% - 30% 60% 
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At WSU there is a programme called WiSeUp, where both students and 
lecturers have been trained so they can communicate with each other with 
regards to the academic activities using the intranet.  Lecturers post 
assignments, tests and modules for their students on the site. 
A shocking revelation is that 60% of the students never used this programme 
(WiSeUp).  Only 10% seem to be using the programme on a weekly basis and 
none use this on a daily basis. 
Questions 22, Lecturers create a clear atmosphere of learning by reducing 
anxiety. 
 
Since the extended programme is the first introductory leg to deal with 
student anxiety due to the fact that they are now at a tertiary institution, it is 
of utmost importance for the lecturers to motivate them and show them that 
what they have come for is an achievable goal.  In most cases they create a 
platform of working in groups so they first become comfortable with each 
other. 
70% of students felt that lecturers allowed them to be creative by 
encouraging them to work in groups.  They felt that the collaboration gave 
them an opportunity to share views and create space for understanding some 
of the difficult issues that are discussed in classroom.  30% of the students did 
not enjoy the collaboration part as they felt that some students do not 
participate at all.  They felt that other students simply copy from them and get 
marks without working. 
  
Always Often Sometimes Seldom Never 
70% - - 30% - 
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Question 23: “EP lecturers stimulate creativity in students?” 
Always  Often  Sometimes Seldom Never 
50% - 40% - 10% 
 
This question was about the support and the motivation that the student 
needs so as to carry out his or her intention of being an effective student.  
According to the Higher Education Forum Report (2009:17), students need 
support during the transition from secondary to higher education (HE).   
As is reflected above, 50% of students felt that their lecturers allowed them to 
be creative.  40% of students felt that sometimes they were given the 
opportunity to be creative whilst only 10% felt they were not given time and 
space to showcase their creativeness. 
Section C  
This section will capture student responses from the open-ended questions of 
the questionnaires.  These questions allowed students to express how they 
felt about their institution.  Questions also allowed students to bring new ideas 
on how the institution could handle some issues.  For example, students felt 
that the orientation programme had to include the history of the politician 
himself, Walter Sisulu. 
Question 1, Did you received advice and information about the registered 
course prior to registration or was it simply a course with openings and that 
was still doing admissions?   
WSU has two of its departments working towards attracting and advertising 
the institution at high schools in the surrounding areas, the Marketing and 
Communication Department (MCD) and Centre for Learning and Teaching 
Development (CLTD).  These departments work together and have a mandate 
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of going to schools and advising them of what the institution is offering.  In 
most schools there is no career advice or career counselling for students.  The 
WSU Career Expo in many cases only happens once a year and that is not 
enough for students to make informed decisions on their career.   
Most students go into engineering with their eyes wide open.  70% admitted 
to receiving advice or were informed about the registered course.  The 30% 
remainder say they just read the institution pamphlet (prospectus) and were 
admitted just because they had good matric results. 
Question 2, Has it been easy for students to adjust from high school to a 
tertiary culture of learning?  Briefly describe the difference between high 
school and WSU. 
In terms of student engagement, students who spend most of their time on 
academic activities reap good marks.  Koen, (2007:14) talks about the ‘right of 
passage’, which is the first separation from the initial environment. A new 
environment can be overwhelming to some students who have been longing 
for independence.  This new culture can sometimes make them irresponsible 
and they can forget what it is that they came in for.  
80 % of students acknowledged the fact that tertiary education has lots of 
work and there is no pushing from lecturers, while only 20% still felt there 
was no difference between tertiary and high school education. 
 We use to do work with our teacher at high school 
 We need to learn to be independent and responsible 
Question 3, Do you feel comfortable telling others that you are a Walter Sisulu 
University student? Why? 
The researcher felt that since the University is in the second poorest province, 
students who get good matric results do not make it to the University of First 
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Choice.  This then means that WSU does not attract the cream of the crop of 
potential students to register with it.  Some students might not regard it as 
competing with the rest of the national institutions or universities.  It has been 
alluded that students who get good marks for their matric prefer University of 
Johannesburg (UJ), Cape Peninsula University of Technology (CPUT), Rhodes 
and other institutions rather than WSU.  Automatically, students think of going 
out from the province and creating new and better lives for themselves.   
50 % were happy to be part of the WSU and regarded it as one of the credible 
higher institutions.   These students felt that their engineering course is 
nationally recognised.   
I am proud of the university.  It’s the people in it that give the 
university a bad name 
WSU Engineering faculty is recognised 
50% regret ever registering with WSU due to lack of resources and bad 
publicity. 
 WSU strikes interrupt our studies 
 University standard of learning is low, no proper equipment of learning 
 and is known as a striking university 
Question 4, Do you think students from rural areas battle to understand 
content. 
The Eastern Cape Province is known as the second poorest province, (Eastern 
Cape Parks (2012:1).  Largely this is based on the fact that there are a great 
number of rural areas which are not yet developed.  There are still areas 
where there is not piped water, sewerage systems and electricity.  According 
to the Department of Education report (2009:19), this province has not yet 
developed high schools as a base for tertiary education.  Based on this it 
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becomes difficult for schools to have laboratories and computers where 
students can practise and see what is expected of them. 
70% of students felt that those students who come from rural areas battle to 
understand and grapple with tertiary content.  They have to spend more time 
trying to read and understand terminology.   
 In rural areas there are not technical schools 
We come from different school with different opportunity given  
 There are various subjects whom they don’t know 
There is mostly less equipment for studying and the quality of their 
education is not good 
30% felt that students from rural areas have the same curriculum as those 
who are from urban areas.  
 They find problems when they have to use computers 
 Nowadays rural areas have advanced education and materials 
Question 5, Did you take an active role to achieve improved academic results? 
How? 
This question asked about students’ commitment towards their education;  
student engagement in terms of how much time they spend on academic 
activities rather than on their social life and the freedom they find themselves 
experiencing, (Koen, 2007:17).  It is important for students to balance their 
life at tertiary level, get involved with social life as well but not exaggerate it.  
The opportunity of becoming a full-time student comes once.  Once they drop 
out students join the unemployed ranks, then one has to study whilst working.  
This is a very difficult thing to do when in fact one had a chance of studying 
full-time. 
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100% responded by saying they were active and motivated to study and 
complete their registered courses.  They attended lectures at all times, studied 
with groups and attended PAL sessions.  They were giving it all they have. 
I improve my academic results by developing timetable and reading 
every day, proper preparation presents good performance 
 I study hard and use PAL when I need more help 
Question 6, Do you understand what PAL means?  Please explain.  
Only 2% of students could not articulate what it represented.  They 
understood what happened during the PAL session. This programme is 
characterised as a peer-assisted academic support implemented to reduce 
high rates of attrition, increase the level of student performance and increase 
graduation rates, (Upcraft, et al 2005:308).   
This programme is facilitated by a Supplemental Instruction (SI) Leader who 
guides students and strengthens student learning.  The leader undergoes 
training to integrate course content with effecting learning and study 
practices.  These students are paid at student rates and are supposed to be 
registered students within the institution.  They (PAL Leaders) create a 
friendly learning environment without the lecturer being present. 
98% of students knew exactly what happens during the session and what PAL 
stands for and its meaning.  They knew that their leader was an appointed 
student who assists them to understand and improve their subjects 
academically. 
Students who are assisting others to cope with their academic 
challenges 
A person that is allocated to help us out in problems that we are facing 
in a subject 
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In class sometime you cannot hear the lecturer but in PAL session there 
is clarity of issues with classmates. 
Question 7, Do you think studying with peers makes content easier?   
100% of students believed in the study group concept.  They believed that 
sometimes it was difficult to ask the lecturer questions in a lecturer hall.  
Students felt that working together brought more understanding rather than 
working in isolation.   Group work could bring on many ideas and many 
solutions to a problem. 
Fear of asking question from teacher but be comfortable asking my 
classmate 
Because we all have weak points and strong point, and where I am 
weak my peers may be strong 
Question 8, Do you think lecturers encourage students to think independently? 
Tertiary institutions are not supposed to spoon feed students with information.  
Lecturers are supposed to allow students to come up with many solutions to a 
question and ideas in the form of brainstorming sessions.  Students are 
supposed to be given projects and assignments to present in front of the class 
to cultivate independent thinking. 
90% of students felt that they were encouraged by the lecturers who allowed 
them to do the work, introduced the topic and allowed them to come up with 
presentations. 
Lecturers give us assignments and projects which encourages own 
judgement 
Because that is the purpose of us being here and they let you study 
and ask if you don’t understand 
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Question 9, Do you enjoy what you are studying? Elaborate. 
It was discussed in Chapter 2 that student retention is not only about students 
who complete their diplomas or degrees.  It is about the process of motivating 
students to be excited about their career choice and have a vision.  The 
extended programme might have some stigma attached to it but the 
engineering students were happy with their studies. 
100% of them said they were happy as their certificate would be 
acknowledged by most companies.  They stressed the fact that there are 
working opportunities for them on completion of their studies.  They were 
enjoying the course as it leads straight to their intended career.  Most were 
happy with the fact that there were more calculations and practicals than 
having to study theory. 
 I love studying this course 
It is quite exciting for because I really enjoyed it more especial dealing 
with some calculations 
It is practical and you always on the edge with new innovation 
Question 12, Explain in your own words what you understand about ‘Academic 
Literacy’? 
Academic Literacy is one of the courses offered to the Extended Programme 
students at WSU.  This course teaches English or Communication to this group 
of students.  It is a very basic English as a means of support to these students 
so that they can cope and understand when on the main programme.   
Students mentioned the following: 
Taught how to do presentation and report writing 
Improve grammar 
Improve communication skills (interpersonal) 
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Writing assignments 
Questions 13, In your own words explain what you understand about ‘Life 
Skills’. 
Life Skills is another course offered at the Extended Programme level.  This 
course highlights: Time Management Skills, HIV/Aids, Entrepreneurship and 
many more.   
Due to the importance of this course the institution’s Management has decided 
to offer this course not only to EP students but to all first-year students at the 
university. 
The respondents understood the question and gave answers, such as the 
following: 
Helps to know own self, self-respect and that of others. 
To live your life better. 
Accept life circumstances and cope with them. 
Avoid dangers and negative influences. 
Be a responsible student. 
Question 14, What do you understand about the Reading and Writing Centre 
at your institution. 
Walter Sisulu University (WSU), through the Centre for Learning and Teaching 
Development (CLTD) developed its Retention and Throughput Strategy.  The 
Writing Centre is set up such that it is a stand-alone support service that is not 
attached to any faculty or school, and is meant to provide support to students 
and academic staff from all disciplines on academic writing related matters. 
WSU has a dedicated staff member who is the coordinator of the Reading and 
Writing Centre.  The centre therefore focuses on the writing tasks that 
students bring and strives to promote thinking about the writing task and the 
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writing process.   The centre recognises the pivotal role that students’ abilities 
to write have on students’ academic performances and success.  
 We are given guidance on how to write assignments 
 Writing skills and how to write bibliography 
 Told to think before we write. 
 We are shown skills of how to answer a question 
Question 15, Financial difficulties hinder students from completing their 
studies, elaborate. 
It has been mentioned before that the Eastern Cape is the second poorest 
province.  There is poverty and unemployment.  It therefore becomes difficult 
for parents to pay fees for their children.  Sometimes parents only have 
money for the first year and do not have the idea of daily financial activities 
that require money when children are away at university. Parents think that 
paying registration for their children is the best and the only thing to do.  They 
forget about monthly expenses like toiletries, hairdo’s, airtime (they expect 
their children to call them) clothes and textbooks.   
60% of students felt that lack of finance automatically hindered students from 
completing their studies.  Since student retention is an international challenge 
government offers funding in trying to retain students, (Yorke and Longden, 
2004:55).   
Question 16, Do you think the institution gives enough support in terms of 
peer, academic and financial support? 
At this point the only important part answered was that about the financial 
support.  The government has made loans available to students who cannot 
afford to pay fees to study.  This loan will be paid back once the student has 
permanent employment.  This loan is managed by the organisation called the 
National Student Financial Aid Scheme of South Africa (NSFAS).  At WSU 
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students are given a loan for academic tuition, transport and accommodation, 
for each year.  Students need to bring documents that show the inability on 
their part to pay fees.   
90% of students felt that there was no financial support.  They felt that 
NSFAS did not take all students who applied for financial assistance.  Only 
10% of students felt NSFAS was helpful to them.  The lack of financial support 
according to them was the primary reason for not completing studies. 
As we apply at the university we are hoping that bursaries are there to 
assist in financial only to find that sometimes we are not going to get it 
so we end up dropping out. 
If you have applied for NSFAS and didn’t take you, you end up drop out 
because parents can’t afford. 
Students tend to owe a lot of money in the institution which results in 
getting stressed out, in losing focus on their school work and results in 
the failing rate increases. 
Question 17, Did you attend orientation week?  
During the first term new students are introduced to the culture of the 
institution.  Sometimes this takes a whole week, where students are shown all 
the important aspects of the institution.   
The Executive Management of the institution attends the orientation and 
welcomes the new students.  In Chapter 2, it was suggested that maybe this 
orientation week was too intensive.  It could cause information overload which 
could lead to students not knowing what is really important.  According to the 
Higher Education Forum Report (2009:17), students need support during the 
transition from secondary to Higher Education (HE).   
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Upcraft et al (2005:87), promotes the idea that orientation should be spread 
over the year.  This is due to the fact that students have many activities that 
they have to deal with at the beginning of the year.  Here at WSU, only 20% 
of new students participated or attended orientation.  80% of the students 
were not aware of such an event. 
Question 18, What were the positive highlights of orientation? 
There were few respondents who attended orientation.  Below is what was 
highlighted: 
To know what will happened along the year.  What to do and how to 
respect lecturers and other school members. 
I was amazed to see what library looks like in first time in my life. 
It gives us highlights about the things that we are going to do at the 
beginning of the course. 
The Higher Education Forum Report (2009:17), concluded that students need 
support during the transition from secondary to Higher Education (HE).  It is 
important therefore that orientation should be treated by all stakeholders as 
an important activity for new students.  All students should be encouraged to 
participate in this event for their own benefit.  When they attend orientation 
they get information like where their respective faculty, library, residence, 
sports facilities and tuck shops are.  It is the opportunity for them to also meet 
the Executive Management of the institution. 
Question 19, What were the negative aspects of orientation week? 
With regards to the negative aspects of orientation week, students expressed 
the following:  
The time, it was timed well, people were not getting bored 
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What to do to get good results at the end of the year, there were no 
assistance for that 
Well it was not organised properly from what I observed, so there’s not 
much I highlighted in it apart from knowing the buildings which are of 
my faculty 
The fact that we were not told of the school history in fact just about it 
not specifically history just to keep us interested 
Question 20, How do you feel about G7 policy, (forced exclusion by the 
university on the basis of failure to progress academically or failure to pay 
academic tuition?) 
At Walter Sisulu University there is a G7 rule (WSU General Prospectus: 39).  
This rule excludes students who are not performing well academically from the 
institution.  It is important that institutions first have the proper infrastructure 
before they implement this rule. (Tinto, 1975:91).  Institutions need to 
support students both academically and socially.   Infrastructure may range 
from student accommodation, library and books, laboratories, computer labs 
and financial assistance from the government.   This university has a tracking 
and monitoring system which automatically tracks student performance at 
early stages.   
Students did not understand the fact that the institution can expel them due 
to non- payment of fees.  This was increasing the number of drop-out 
students, they implied.  If the rule is introduced at the beginning of the year, 
some students could understand forced exclusion due to academic failure.  
This rule, if introduced early, could make them work very hard at their 
registered courses as they fear exclusion.  Most students did not accept this 
rule as they felt that the institution did not have a proper infrastructure to 
exclude students.  The library did not have enough books and the computer 
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labs were not working properly.  If the institution could have a proper 
infrastructure they could implement G7.  Below are students’ comments: 
It is correct.  Students are at a tertiary to study and if they fail then 
they must make way for students who want to study. 
I support it because if you fail the same course that means you don’t 
have potential that means you must be excluded. 
I support G7 because if G7 was not there, there would be no progress 
in the institution less graduates would be produced. 
Some felt: 
It is not good because as there are many ways of help than forced 
exclusion. 
G7 policy I can’t complain a lot about because I don’t even clearly 
understand the G7 policy and its role to students. 
It’s not fair because not all students pass their courses in their first time 
of trying. 
Though students can be excluded due to G7 rule, they are given an 
opportunity to appeal by giving specific reasons why they did not cope.  Also, 
if the appeal is not successful, students could still come back the following 
year so the G7 is not a death sentence. 
Question 21, Do you have a problem collaborating in group work as required? 
Why? 
Collaboration is defined as working together to achieve a goal.  This happens 
when two or more people work together to realise shared goals.  This is more 
than the intersection of common goals seen in co-operative ventures, but a 
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deep, collective, determination to reach an identical objective, (Oxford 
Dictionary 2005:278). 
70% of the students felt that collaboration helped them to share views with 
the rest of the students.  They gained more knowledge than doing a task 
individually.  Sometimes the group could divide work accordingly and have 
less to do than the whole assignment or project.  Most important was the 
‘working together’ factor and information-sharing.   
30% feared that some students do not participate and get marks for free. 
Question 24, Is being at this university impressive to others? Why? 
Only 20% of students were keen to be WSU students.  This percentage 
reflected that the university offered Engineering courses that were nationally 
recognised.  Another striking comment was the fact that the institution would 
admit students even if they had fewer entrance points.  The 80% of students 
were not impressed at all by being WSU students. Question 3 revealed that 
50% of students were comfortable is telling others that they are WSU 
students. This is due to the fact that the same students felt that their 
engineering course is accredited.   
They treated this question as a public relations question. Students did not like 
the institution due to strike actions from both students and staff.  The 
institution was always in the media through bad publicity, with regards to 
management scandals and financial woes. These conditions relating to the 
institution could demoralise students and change them from being excited and 
participative students into passive ones.    
No, because there are financial crises an there are little equipments to 
work more effectively as students. 
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Yes, because you will get entrance even when you have fewer points 
for admission. 
No, because it is always in the news and badly published and that 
makes for embarrass. 
No, because of not having progress and strike action taking place often 
to say you are studying at WSU.  
This percentage, 80% was high.   The institution needs to go back to the 
drawing board and work on the highlighted issues.  From the above 
responses, it could be assumed that the institution had a stigma attached to it.  
The Marketing and Communication Department needs to work with all 
stakeholders by selling and advertising services offered by the institution at 
large. 
4.3.1.2  Student Comments  
Question 25 
Most comments have already been addressed by the students on previous 
questions, but some will be highlighted. 
Due to lack of infrastructure, students end up not submitting their 
projects and or assignments.  There are few computers than the 
number of students. On top of that many computers are not working 
and those that are working do not have internet. 
Students struggle with printing, typing assignments and searching on 
internet. 
There is a need for stricter security on the computer labs, some 
students steal computer components. 
The few library computers also do not have internet. 
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Bad publicity due to strikes and financial woes also from management 
side. 
The equipment is not enough for the number of students. 
There is a need to improve the building of the institution, library and 
the service offered by PALL. 
There was no question that relates to the courses or about SASCO or 
SRC at large 
The institution has a big challenge of infrastructure.  There is a need to admit 
and register the number of students that the institution can accommodate.  It 
is a challenge to have more students than the available resources.  The 
institution can either decrease the number of their intake or improve and add 
to the resources.  
4.2 Lecturer Analysis 
4.2.1 Analysis and Interpretation of Biographic Information 
A total of 15 responses were received where 67% of females and 33% of 
males responded.  An email was sent out to 55 staff members at BC who are 
on the Extended Programme.  Lecturers and HODs had the same 
questionnaire as they are both lecturing extended students.  There was not a 
single response from HODs. 
 Table 4.2, Lecturer Responses summarised 
GENDER NUMBER OF 
RESPONSES 
PERCENTAGE 
MALE 05 33 
FEMALE 10 67 
TOTAL 15 100 
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The researcher used only 10 Likert Scale questions; from ‘Strongly disagree’ to 
‘Not applicable’.  Fewer responses may be due to the fact that lecturers were 
busy catching up with their lectures and preparing for the exams due to 
disruptions that took place in the third term.   
Only responses which have the highest percentage per question will be 
discussed.   
Question 1, As an Extended Programme Lecturer, I am confident in presenting 
a lecture in a classroom situation.   
Strongly 
disagree 
Disagree Not 
Sure 
Agree Strongly 
Agree 
Not 
Applicable 
7% - - 13% 73% 7% 
 
73% of these lecturers strongly agreed that they were confident in presenting 
a lecture.  Adding ‘strongly agree’ with ‘agree’ gives 80% for lecturers who are 
confident in facilitating lectures.  This is a good percentage when compared to 
a statement which assumed that teachers are not well trained to present 
topics in their respective classes. 
Question 2, Professional Excellence Programme (PEP) offered by CLTD helped 
improve lecturing skills. 
Strongly 
disagree 
Disagree Not 
Sure 
Agree Strongly 
Agree 
Not 
Applicable 
7% 7% - 27% 33% 26% 
 
The highest percentage on PEP is only 33%.  This showed the percentage of 
lecturers who attended training facilitated by CLTD.  There is more work that 
needs to be done with regards to the programme and by the CLTD.  The 
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programme has to be advertised aggressively and HODs should be involved by 
releasing staff members to attend PEP.  PEP only concentrates on newly 
appointed academic staff.  It is obvious that many channels of lobbying staff 
members to attend this training must be created.  
Question 3, My background in teaching has made it easy for me to present a 
lecture. 
Strongly 
disagree 
Disagree Not 
Sure 
Agree Strongly 
Agree 
Not 
Applicable 
7% - - 13% 53% 27% 
 
It is easy for those who have a teaching background to present a lecture to 
students. This is supported by Coetzee (2001:19) when he says that lecturers 
have to be experienced and proficient in experiential learning facilitation skills. 
53% of respondents strongly believed that their background in teaching 
assisted them in presenting lectures at a tertiary institution.  The background 
and the methodology the lecturers have accumulated over the years creates a 
pleasant atmosphere in the classroom.  Lecturers who had done Methods of 
Training with Psychology were better off than those who did not do these 
courses.   The role of the CLTD was seen by many as improving the quality of 
lecturing, not only for the benefit of students but for the institution at large. 
Question 4, I always provide learners with support, development guidelines 
and feedback on their learning progress 
Strongly 
disagree 
Disagree Not 
Sure 
Agree Strongly 
Agree 
Not 
Applicable 
- 13% - 13% 67% 7% 
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A percentage of 67% strongly agreed with the notion that they provide 
students with support, guidelines and feedback on learning process. Coetzee 
(2001:19) highlighted that a lecturer has to be a “competent curriculum 
assessor in order to conduct the assessment of learner achievements.”   
Lecturers themselves must have clear guidance on their roles and 
responsibilities.  A lecture does not only end in the classroom.  Students and 
lecturers develop relationships with each other wherein students get support 
and advice on issues that are not academically related.   
Question 5, It is easy for me to assess learner’s achievement of the learning 
outcomes against the unit standards of the learning programme 
Strongly 
disagree 
Disagree Not 
Sure 
Agree Strongly 
Agree 
Not 
Applicable 
- 7% - 43% 50% - 
 
50% of lecturers strongly agreed to match students’ achievement of learning 
outcomes to that of unit standards.  Cotzee (2001:19) mentioned that 
facilitators should possess a thorough understanding of the process involved in 
achieving the learning objectives and outcomes of the learning programme. 
Question 6, It is of utmost importance to be an experienced subject specialist 
in this Extended Programme 
Strongly 
disagree 
Disagree Not 
Sure 
Agree Strongly 
Agree 
Not 
Applicable 
7% - - 43% 43% 7% 
 
43% strongly agreed that they were lecturing subjects they specialised on.  
Coetzee (2001:19) states that lecturers are supposed to possess expert 
knowledge of the subject matter.  When we add ‘agree’ and ‘strongly agree’ 
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responses, we get 86% which is an acceptable percentage, showing the 
importance of being a subject specialist.  The 14% not included becomes 
insignificant but it can be worked at.   
Questions 7, I always create a conducive atmosphere for learning by reducing 
anxiety on my students. 
Strongly 
disagree 
Disagree Not 
Sure 
Agree Strongly 
Agree 
Not 
Applicable 
- 7% - 22% 73% 7% 
 
The high percentage of 73% of lecturing staff believed that they create a 
learning, relaxed and conducive atmosphere to alleviate student anxiety.  This 
percentage was good and as such this exercise needs to be promoted and 
lecturers needs to be applauded for the good work they are doing in 
classroom. 
Question 8, I fully engage students and encourage participation during my 
lessons. 
Strongly 
disagree 
Disagree Not 
Sure 
Agree Strongly 
Agree 
Not 
Applicable 
7% - - 13% 73% 7% 
 
73% of lecturers encourage student participation in class and engage with 
them on subject related issues.  Coetzee (2001:19), highlighted the fact that 
lecturers are suppose to possess a thorough understanding of the process 
involved in achieving the learning objectives and outcomes of the learning 
programme.   
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Question 9, Lecturers should create a clear atmosphere of learning by 
reducing anxiety. 
Strongly 
disagree 
Disagree Not 
Sure 
Agree Strongly 
Agree 
Not 
Applicable 
7% - - 7% 79% 7% 
       
79% of lecturers agreed that they created a clear atmosphere with students.  
It is very important that students do not feel anxious or nervous during a 
lecture. Students need to feel free so that they can participate and grow to 
like the subject.  Lecturers are supposed to possess expert knowledge of the 
National Qualification Framework (NQF), outcomes-based training, assessment 
and moderation principles and standards, (Coetzee 2001:19). 
Question 10, Making use of WiSeUp improves contact with my students. 
Strongly 
disagree 
Disagree Not 
Sure 
Agree Strongly 
Agree 
Not 
Applicable 
- 7% 7% 20% 33% 33% 
 
From the above table, a substantial percentage of lecturers felt that WiSeUp 
was not applicable to their teaching.  As has been explained in Chapter 2, 
WiSeUp is a link between the student and the lecturer.  It is where they are 
supposed to share assignments, and all academic activities related to the 
subject at hand.  At this time, where technology allows easy accessibility of 
information, lecturers responded to this question as ‘not sure’.  There is much 
work that needs to be done to teach lecturers the benefits of using this tool.  
Moxley et al (2001:27) states that technology offers many exciting options 
that can redefine what educational institutions mean by student, persistence 
and retention. 
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4.3.2.2 LECTURER COMMENTS 
Lecturers felt that if it were possible for students to access WiSeUp both 
lecturing and studying would be a pleasure.  So much could be achieved using 
e-learning methods, but it was a pity that lecturers were not taking (full) 
advantage of the tool.  Firstly, there were no labs and computer access for 
students.  Secondly, no well-equipped library was available for students.  WSU 
could do better than this if only the desired resources can be made available.  
Thirdly, if there were no disruptions such as strikes in the institution, at least 
for the whole six months, much could be done academically. 
I do not have a teaching background but my prior knowledge and 
experience in training and facilitation skills has enhanced my lecturing 
skills.  
It is part of the assessment process to assess learners achievement of 
the learning outcomes against unit standards, however I do not view 
this as an easy activity.  
Although I always try to put my students at ease in class, I cannot 
safely say that I always succeed 
Lecturers must be acknowledged for the good work that they are doing as 
responses showed that they create a conducive atmosphere, encourage and 
engage students.  All these questions had higher percentages of agreement 
from the lecturer, which is commendable.  The questions that related to 
improving lecturing skills, teaching background, specialist in lecturing fields, 
brought lower levels of agreement.   
The PEP programme that the Centre offers to new staff members assists 
lecturers in presenting, managing and facilitating the classroom situation.  The 
university should devise means of lobbying staff members to attend this 
training. If the institution fails to employ lecturers who have a teaching 
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background it should allow them time and space to attend the training 
programmes internally and externally.  Lecturers should support their students 
academically and socially so that students do not feel that lecturers are 
untouchable.  Both lecturers and students should work together to create a 
relationship between themselves.  This would motivate students to be 
participative students in the classroom situation.  Relationships could increase 
the retention of students which will in turn increase throughput rates.  
5. CONCLUSION 
In this chapter responses from the questionnaire were analysed.  The main 
point of the chapter was to analyse the impact of the extended programmes 
on first year students, especially engineering students.  The questionnaire 
mostly centred on the services offered by CLTD to the entire FSET.  These are 
Orientation, PAL, Reading and Writing Centre, Academic Literacy, Life Skills, 
WiSeUp (IT), PEP, PGDHET. 
Demographically, from the student questionnaire, 53% of students were 
males, and 47% females.  This shows that almost half of the females are 
entering a known male- dominated field.   The insignificant difference between 
the two is only 3%.  Responses received from the lecturers showed 67% were 
females and only 33% were males. The female percentage is more than 
double the male percentage in the engineering field.   
WSU has balanced its academic and social activities.  Academic courses 
offered and the social activities are integrated in so much that students want 
to stay in the institution and finish their registered courses.  This balance 
creates students who are active participants in their studies and always want 
to improve results.  This was shown by the 100% response to Question 5. 
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Both students and lecturers scored lower percentages on the WiSeUp 
question.  This may be due to the fact that the working computers do not 
have internet.  This is an infrastructure problem.  Accessibility of resources is 
the main challenge for the institution. 
In the next chapter, results from the empirical survey and the literature review 
are integrated to develop recommendations.  These recommendations can be 
used by different sections within the CLTD and Engineering departments.  The 
relevant person in a specific section can then contact the responsible person 
from another department; for example, MCD, Library and Research were 
identified as departments that work hand-in-hand with CLTD. 
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CHAPTER 5 
CONCLUSIONS AND RECOMMENDATIONS 
5.1 INTRODUCTION 
The study set out to investigate Walter Sisulu University’s extended 
programmes, with particular reference to throughput rates.  The university 
has 18 extended programmes. This research focused on the Faculty of 
Science, Engineering and Technology (FSET) courses offered at Buffalo City 
Campus. It is of utmost importance to investigate whether the courses offered 
play an important role in keeping the students at WSU until they complete the 
registered course within the normal academic enrolment time.  
According to (Craig 2008:40), student retention is one of the most important 
issues facing higher education today. With one third of college students 
dropping out of school each year, it is a concern that universities both 
nationally and internationally have raised. The researcher therefore wanted to 
find out the causes of the drop-out of students. Institutions must learn to cope 
with students who have come from a low socio-economic background and 
curb the high dropout rate. Walter Sisulu University is one of those institutions 
experiencing a high dropout rate. WSU is situated in the second poorest 
province of the Eastern Cape, with high poverty and unemployment rate, 
(Eastern Cape Parks 2012:1).   
The introduction of an extended programme in a given discipline alleviated 
anxiety in first-year students.  The academic subjects students have to study 
in their first year were simple and made it easy for students to adapt.  
Students demonstrated understanding of the courses and the reason for them 
doing these subjects.  The PAL programme showed the highest level of 
acceptance and was considered user friendly by students.  The absence of the 
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lecturer creates a relaxed atmosphere which makes students feel free to 
communicate within the session. 
Second question addressed by the research was whether the help students 
get from the extended programme improved time spent on academic 
activities.  The intention of the Reading and Writing centre is to assist 
students with their writing and reading skills.  Students who use this service 
benefit as they spend more time correcting their assignments and projects at 
this centre.  The same applies to the PAL programme.  It is not mandatory for 
students who need extra lesson (time) on their studies benefit from this 
programme.   
5.1.1 Policy Implications 
The extended programme policy document (2009 developed at WSU has the 
ultimate goal of assisting students who are in the system to accomplish their 
studies within the stipulated academic time and not to be labelled as drop-
outs.   
There are many strategies developed by many researchers to assist with the 
retention strategy.  It must also be noted that some students will leave the 
institution because they do not fit in with the current institution registered 
with.  This means that there must be a small percentage of students who 
should be allowed to leave because they don’t match with the institution, 
(Komives et al, 2003:18).  It is very important for an institution to encourage 
support departments (Student Affairs and CLTD) who assist new students to 
achieve their dreams.  In Chapter 2, it was identified that not only a lack of 
financial support causes drop-out.  Middle class students, who do not have 
financial problems, do leave the institution even though they can afford to pay 
for their own fees, (Coetzee, 2001:5).   
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5.2 CONCLUSIONS 
The study was about the effectiveness of the extended programme at WSU.  
The most important conclusion from this research was the fact that the 
respondents were excited with their choice of being engineering students.  
Drolet (2010:10), supports this statement by saying that students re-enrol 
when they are having exciting, substantive learning and personal growth 
experience that they can relate to their future development and success. Koen 
(2007:17), highlighted the fact that there must be a relationship between 
students’ aspirations, expectations, intentions, study plans and retention.  
Moxley et al, (2001:31), support the fact that  students think about their 
educational development, their personal growth and development, their 
employability and their prospects for career preparation or change.  When 
students have this kind of attitude it means they have the courage to get 
through the choice no matter what challenges they face.   
There is a misconception that students are lazy, but the respondents from this 
research, who are full-time students, showed that they are motivated to study, 
gain knowledge and prepare themselves for the outside world of work.  These 
students have aspirations and personal goals, expectations, values, 
commitments, and strengths and needs as they relate to the choice of an 
educational direction.  Moxley et al (2001:30) and Drolet (2010:11), both 
identified that students do not want to listen passively to a 40-minute lecture 
any more. They want to engage and communicate and they want the Web 2.0 
technology they use every day.  Lecturers have to manage their lectures 
because students have a short span of concentration.  Furthermore, the more 
students learn, the more likely they are to persist; and when students 
succeed, satisfaction and persistence is the outcome, maintains Drolet 
(2010:9).   
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Students are in favour of group study.  This gives them strength to carry on 
with studies and befriend the group they joined to get through the registered 
course.  As indicated by Moxley, student retention incorporates the student’s 
peer group and family situation, and the broader cultural milieu within which 
the student functions in everyday life, which can frame, define and value 
education or various aspects or it, and career or life outcomes. (2001:39). 
Furthermore, members of staff who expand their roles into tutorials, 
independent studies and small group projects can be a pivotal strategy of the 
institutional retention mission. Also, the performance of students could be 
addressed through a peer counselling and group support approach.   
Students showed that they enjoy the classroom situation where lecturers 
create a clear and conducive atmosphere.  The freedom students get at a 
tertiary institution can be overwhelming and cause anxiety.  This is called by 
Koen (2008:89), the ‘right of passage’.  Fear of not knowing if students will 
cope with the demands of this new culture can easily distract students.  Bitner 
et al. (1997:67), from Chapter 2 asked whether the class created a conducive 
atmosphere for the student to be able to grasp and understand what has been 
taught? In order for the facilitator / trainer / lecturer to be effective in the 
classroom, he or she must be able to provide learners with support, 
development guidelines and feedback on their learning progress. (Coetzee 
2004:65).  From Chapter 4, it was discovered that 73% of lecturing staff 
create a learning, relaxed and conducive atmosphere in the classroom.  70% 
of students felt that their lecturers create a clear and conducive classroom 
atmosphere. 
Student retention is highlighted clearly by Tinto’s model.  Tinto himself 
borrowed this model from Durkeim’s model (1952).  The main idea of this 
model is ‘integration’.   From Chapter 2, Tinto’s model in Diagram 1, shows 
how different activities tie up together to make a particular student make a 
decision to drop out from a tertiary institution.  Further, it would be advisable 
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that students should be asked attitude questions before and after external 
events; before exams and before they drop out.  Tinto, supported by Komives 
and Woodard (2003:319), indicated that student involvement in and outside 
the classroom promotes greater social and academic integration, which can 
then lead to persistence from the students’ side.  Students showed a 100% 
active approach towards their academic role at the institution.   
According to Tinto (1975:70) approximately 60 to 63 percent of all students 
will earn their college degrees within 7 or 8 years.  Unlike the studies that 
have already been conducted here at WSU, it takes an average student 5 
years to complete a registered degree.  This therefore concludes that this 
university could be rated with the rest of the other institutions. 
Historically, difficult subjects are supported by a programme called Peer 
Assisted Learning Leader (PAL) at WSU.  This programme is designed to assist 
first-year students on their difficult courses.  The programme is facilitated by 
students who have demonstrated understanding and ability on the said course 
and are ahead of these first-year students.  These students are trained in how 
to create a good and relaxed atmosphere and to prompt participation from the 
group they are leading. Upcraft et al (2005:308) mentioned the importance of 
a programme called Supplemental Instruction (SI), which is the same as the 
PAL programme.  This programme is characterised as a peer-assisted 
academic support implemented to reduce high rates of attrition, increase the 
level of student performance and increase graduation rates.  This programme 
is facilitated by an SI Leader who guides students in strengthening student 
learning.  The leader undergoes training to integrate course content with 
effecting learning and study practices. This programme at WSU has proved to 
be a success, in so much that the institution will introduce a tutorship 
programme to second and third-year level.  From Chapter 4, 98% of students 
revealed that they benefited from this PAL programme. The absence of the 
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lecturer created a casual atmosphere where they became comfortable in 
asking questions. 
According to this researcher, Higher Education institutions can be seen to 
work like a three legged pot; there is a student, the Management of the 
institution and the lecturer.  All of them have an important part to play in the 
success of the student and the improvement of the throughput rate.  
Highlighted were the roles and responsibilities of all three stakeholders 
represented.  Lecturers have a responsibility to create a conducive 
atmosphere which enables students to grasp content and probe for questions.  
Lecturers must give students feedback quickly, give students guidance and 
motivation to carry the process forward.  Lecturers must promote independent 
thinking (not to spoon feed) and promote group work within students.  
Lecturers must be well versed in the subject they are offering.  Coetzee 
(2004: 212) proposes that lecturers need to time and again look into their 
facilitation skills, notes and make changes where necessary for optimal 
learning. Students simply work hard at their studies to accomplish their goals.  
Management supports both students and lecturers by providing proper 
facilities and infrastructure.   
Where students were asked about how they felt about being a WSU student 
the revelation that 50% were happy and the rest unhappy was disturbing.  
Looking at the way students complain all the time about the service they 
received from lecturers and from the institution at large, one would expect a 
greater percentage than 50%  being uncomfortable in telling others that they 
were part of WSU.  Students were comfortable in telling others that they were 
WSU students because their registered course is accredited.  There were 80% 
of the students who were not impressed at all by being WSU students. 
Students were not impressed because of the bad public information about their 
institution.   
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The research revealed that a lack of financial support by the institution to the 
students, in terms of bursaries and loans, led to students dropping out from 
the university.  When students can no longer afford to pay the fees 
themselves and the institution is not giving out loans the only option left for 
them is to leave the institution.  According to Moxley et al (2001:27), the 
practice of ‘instrumental support’ can be used by institutions to benefit their 
students.  This is about the availability of infrastructure including financial 
resources and how to access the funds.   
The exclusion rule, G7 was another point where students were divided equally 
in support, or not, of the statement.  50% of the students felt that G7 was 
good as it promoted a culture of learning by the students.  The researcher 
expected a greater percentage of students to be against G7 as it is not 
benefiting them.  Koen, (2007:33) identified two types of drop-outs.  These 
are forced and voluntary exclusion.  Forced exclusions refer to students 
excluded by an admissions committee consisting of academics, institutional 
managers and student representatives due to non-compliance with academic 
progression.  Voluntary is when students no longer identify themselves with 
the institution and decide to go and study elsewhere.  According to the Higher 
Education Forum Report (2009:16), the best intervention for poorly 
performing students is a face-to-face consultation with the lecturer.  
Career counsellors deal with a student’s emotional side of things.  Students 
must have a relationship created between them and the counsellors where 
they divulge issues that hinder their participation in their studies.  The 
questionnaire asked whether students were well-informed of the chosen 
career choice.  According to Moxley et al (2001:69), institutions are supposed 
to have an individualised plan for each student.  The plan should contain 
proper guidance for each student and how students can access resources 
whilst executing the plan.  Both Student Affairs and CLTD have career 
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counsellors whose responsibility is to assist students in matters of the heart 
challenges academic activities. 
In the previous chapter it was mentioned that MCD and CLTD work hand-in-
hand to advertise and market the institution in surrounding schools and areas, 
hence students are well aware of their registered courses.  One of the reasons 
that students drop out is due to the fact that students were never familiarised 
with what is happening at their tertiary institution.  The group of students who 
responded to this questionnaire proved otherwise because most of the 
students registered for courses they knew about. 
WSU has computers but students do not have internet access.  Another 
reason for students’ inability to submit typed assignments and good, 
researched work is the fact that there are few working computers.  The 
findings revealed that a large number of students were not aware of the 
institutional programme called WiSeUp.  This programme is supposed to be 
the place where student access their assignments, modules and marks from 
the lecturers.  Moxley et al (2001:27), in his list of practices for instrumental 
support, states that ‘it is not acceptable for the institution not to have enough 
computers and tools that students need to do their practical work’.  Further he 
states that technology offers many exciting options that can even redefine 
what educational institutions mean by student persistence and retention. 
The previous chapter revealed that 50% of students were not happy with the 
institution.  Students pointed out issues of bad publicity, lack of resources and 
infrastructure.  But 100% of these students enjoy the engineering course they 
were registered for.  They felt that even though they would graduate from the 
institution that is not appealing to them, the certificate they get would open 
career opportunities for them.   
Although the Library has many products that it offers the institution, such as 
SPSS, Opac and EndNote programmes,  students and lecturers both felt that 
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more work needs to be done, in terms of infrastructure in general.  The library 
has lots of old books.  In terms of space the library becomes overcrowded 
during tests and examination times. 
5.3  SUGGESTIONS FOR FURTHER RESEARCH 
There is more research that could be developed from this research.  Some 
researchers  could focus on:  
· Access of Financial Support for students at WSU.   
· The use of WiSeUp at WSU.  Does the institution have enough 
computers for the number of registered students? Are the available 
computers in good condition?  Do the computers have internet 
access?   
· The role of a study group.  Does it help (students and lecturers) to 
create group assignments, presentations and projects? 
· Classroom atmosphere / Facilitation style.   
5.4 RECOMMENDATIONS 
According to Chapter 4 where students showed that they were aware and 
informed of the registered courses, the researcher felt that both MCD and 
CLTD are working hard in terms of advertising the school.  It would also be 
proper for them to include the academic Marketing Department in their team.  
The academic department can bring about new ways of marketing, effective 
strategies and new terminology so that the institution is abreast of the times.   
Bad publicity about the institution could demoralise students from being 
excited and can turn participative students into passive ones.  From Chapter 4, 
100% students said that they enjoyed what they were studying.  The previous 
chapter revealed that at least half of the students still felt good about being 
part of this university.  CLTD, Library and Student Affairs department were 
working hard to support WSU students.  Most administrative departments 
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(CLTD, Library and Research) issue newsletters on a term basis.  It would be 
wise for the institution to compile these articles and upload these on the web 
for all to read about what is going inside the institution. 
The researcher felt that in trying to create academic competition for students, 
Management could give prizes in terms of cash to stir up the competition.  
This has nothing to do with a bursary.   This can be done on a term or 
semester basis to improve students’ academic performances.  This activity 
could be published to both students and staff through the use of the intranet, 
where each faculty could nominate three high-achievement students and give 
them prizes accordingly.  Students would study hard to win a competition with 
an ‘Academic Achiever’ title.  In managing the above, Heads of Schools should 
request lecturers to submit two students’ marks per term to both the Exams 
Department and the Head of School.  This would promote competition 
between students and improve student academic results. 
The institution gives student loans to needy students.  The institution needs to 
work hard with regards to this issue.  If 90% of students felt they were not 
cared for whilst the institution and government know for sure that they issue 
NSFAS loans to needy students, somewhere there is a missing link.  This 
might mean that the loans are given to non-qualifying students who can 
afford to pay fees without being funded.  Therefore, new strategies, policies 
and systems are needed to assist both the institution and the needy students 
to get loans.  The implementation of these new strategies, policies and 
systems should be for the benefit of the students. 
The orientation programme designed for new students leaves much to be 
desired.  The institution has four campuses, with the total number of 
registered students approximately 26 000.  At this campus, the number of 
students who attended orientation was 800.  Many students missed out on 
this programme, which is very informative for them. Higher Education Forum 
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Report (2009:17), reported that the orientation programme should be spread 
over the year.  Currently at WSU it is run over one week.  The institution 
needs to embark on a strong and effective way of advertising and marketing 
the orientation programme.  This problem ties in with the fact that students 
register very late at this institution as it is not a university of first choice to 
many. 
This is the 21st century.  Institutions are communicating with their students 
using the internet.  Both students and lecturers are not using the tool that 
could easily make their lives easy.  At WSU students can communicate with 
their lecturers through the WiSeUp system.  In addition to buying computers 
for students, there is a great need for purchasing a server that can 
accommodate the number of the staff and students.  From Chapter 4, 30% of 
students and 33% of lecturers use  WiSeUp. The researcher felt that the 
institution is wasting money with wonderful tools that are not used or serving 
their purpose.  Staff and students must be encouraged and trained to use this 
tool for the benefit of all involved.  The IT systems in place (WiSeUp) which is 
supposed to assist with the capturing of marks for trackers, and be the 
communication tool between students and lecturers is not implemented.  
There is a long list of both students and lecturers who have been trained on 
this programme but they don’t use it.  The problem is that lecturers see this 
as an extra load.  Lecturers do not see how WiSeUp can benefit them.   
It is important that the institution first have proper infrastructure before they 
implement the G7 rule, (WSU General Prospectus: 53).  Infrastructure may 
range from students accommodation, library and books, laboratories, 
computer labs and financial assistance from the government.    
Yorke and Longden explained that not all forms of students’ departure deserve 
the label ‘drop-out’ (2004:103).  Nor do they all require institutional action.  It 
must be decided which forms of student departure are to be considered as a 
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drop-out and therefore require institutional action and which are to be viewed 
as perhaps the unavoidable outcome of institutional functioning.  Institutions 
should be sensitive both to the variety of individual experiences which lead to 
departure and to the sometimes conflicting interests which mark students and 
institutional views of this complex issue.  Definition of a dropout should 
accurately reflect the views of both parties.  If not, policies should be 
formulated to remedy those forms of student departure that are largely 
immune to institutional interventions.   
5.5 CONCLUSION 
Walter Sisulu University is one of the privileged institutions be able to have 
extended programmes.  The role of the extended programme is to eliminate 
anxiety among the first year students.  Entry level subjects offered through 
extended programmes encourage students to become comfortable at tertiary 
level.  Comfort creates aspirations which will lead to students working hard on 
getting the diplomas / degrees registered for.   
In as much as the students are working hard, lecturers are also improving 
themselves to be better facilitators.  From Chapter 4, questions that related to 
improving lecturing skills, teaching background and specialists in lecturing 
fields, had lower percentage responses.  This means that there is still room for 
improvement.  Lecturers could achieve the above skills by attending both PEP 
and PDGHET offered by the CLTD department.  These are only internal 
measures.  Lecturers are free to register for any courses that will benefit 
them, their students and the institution at large. 
Tertiary institutions are working hard on retaining students and WSU is one of 
those institutions.  WSU through CLTD has been offering the following 
services: Reading and Writing Centre; PAL; Academic Literacy and Life Skills.  
People who coordinate these activities are well equipped and given 
opportunity to further equip themselves to better themselves for the benefit of 
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students. These programmes increase the amount of time students spend on 
their studies.  This means that WSU students are more engaged with their 
studies than with social activities.   This then increases student retention and 
throughput rates.  Increased throughput rates increase funding from the 
government into the institution.  Increased funding allows the institution to 
have trained lecturers and an improved infrastructure.  WSU has many good 
programmes. Management has to motivate lecturers to effectively use these 
for the benefit of the whole institution.  It is important that this institution thrive, 
especially the engineering faculty, to fill critical labour market shortages and to 
balanced skills profiles. 
Through the use of extended programmes offered, students have shown an 
increase in the pass rate compared to students who are on main stream 
courses.  The increase in the pass rate decreases the drop-out rate.  Where 
institutions manage to retain their students up to graduation, institutions get 
funded by government using the pass rate system.  Walter Sisulu University is 
one of the institutions that receive a grant from DoE.   
Chapter 1 of this study gave a background to the study where the problem 
statement was identified.  The study was an investigation of the success of the 
extended programme at WSU.  Chapter 2, defined student retention, 
challenges faced by institutions in trying to retain students.  Also discussed in 
Chapter 2 were the courses offered on the Extended Programme to assist with 
the retention rate at WSU, especially the FSET students.  Courses and 
services offered are: Life Skills, Academic Literacy, Reading and Writing 
Centre, PAL, Career Development and Student Tracking and Monitoring 
system.   
In Chapter 3, it was discussed why the study chose qualitative methodology.  
It was also discussed that both students and lecturers were the main 
participants in the research.  Due to the size of the institution, the study only 
concentrated at Buffalo City at only Chiselhurst and College Street sites.  
Chapter 4 analysed responses from both students and lecturers’ 
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questionnaires.  Lastly, chapter 5 discussed conclusions and 
recommendations. 
This study investigated the success of the extended programme at WSU, and 
found it to be successful.  The 98% rate of PAL programme usage is proof of 
Extended Programme success and how it benefits students.  Life Skills and 
Academic Literacy academic courses offered in class also proved to increase 
participation from students which in turn makes students ready for the main 
stream courses.  Using the Reading and Writing Centre gave students skills 
and opportunity to grow academically.  Students are then able to analyse 
questions before attempting to answer.  These Extended Programme courses 
offered develop student commitment and demonstrate success of the 
programme at large. 
 
  
97 
 
LIST OF REFERENCES 
Bernard, H. R.  (2010)   Analysing qualitative data: systematic approaches. 
Los Angeles: SAGE Publications.    
Bitner, M. J., Faranda, W. T., Hubbert, A. R. and Zeithaml, V. A. (1997) 
Customer contributions and roles in service delivery. Washington: McGraw 
Hill Companies. 
Bloomberg L and Volpe M. (2008) Completing  Your Qualitative 
Dissertation. London: SAGE Publications. 
Bogdan and Biklen (1982)  Introduction to qualitative research methods: 
the search for meanings.  New York: John Wiley.   
Boyer, L and Levine, A.  (1981)  A quest for common learning: The aims of 
general education.  Washington: Carnegie Foundation.   
Bruce, M. Getch, Q. & Ziomek-Daigle, J. (2009) Closing the Gap: A Group 
counseling Approach to improve Test Performance of African-American 
students. Professional School Counselling, 12 (6): 450-457. 
Chireshe, L. Shumba, K. Mudhovozi, Z and Denhere, B. (2009) Debate 
moves on from access to success. South African Journal of Higher 
Education. (Vol 23:5). 
Coetzee, M. (2001) Planning Quality Outcomes-Based Learning 
Programmes.  Randburg: Knowres Publishers. 
Craig, A. (2008) Action research: teachers as researchers in the classroom.  
Los Angeles: Sage Publications.   
Drolet, D. (2010) October. The Road To Retention. University Affairs. 
51(8): 12-146. 
Eastern Cape Parks. (2012)  Eastern Cape Parks and Tourism Agency.  
East London Website: www.ectourism.co.za 
98 
 
Emroy, C. and Cooper R. (1991) Business Research Method.  New York: 
IRWIN, INC.   
Fischer C.  (2007) Researching and Writing a Dissertation.  London: 
Ashford Colour Press. 
Flick U.  (2011)  Introducing research methodology: a beginner’s guide to 
doing a research project.  Los Angeles: Sage.   
Habley, W. (2011) The Hispanic Outlook in Higher Education. San 
Francisco, Calif.: Jossey-Bass. 
Heldman, C. (2008) Building a student Retention Program - A Challenge 
Worth the effort.  5 (3): 16-155.  http://www.universitybusiness.com  
[Accessed: 05/01/2008] 
Higher Education Forum Report (2009) Tertiary Governance Forum Report.  
Held 21-23 September 2009. Johannesburg. 
Hill, C. (2008) International business: Competing in the Global Market 
Place. Washington: McGraw Hill Irwin.   
Koen, C. (2007) Postgraduate student retention and success: a South 
African case study.  Cape Town: HSRC Press. 
Komives, S. R. Dudley, B. and Woodard, B.D. and Associates.  (2003) 
Student Services.  San Francisco: Jossy-Bass Publishers. 
Leedy, P D. and Ormrod, H. E.  (2010)  Practical Research; planning and 
design.  Boston: Pearson Education.   
Martinez P. and Munday F. (1998)  Student Persistence and Drop Out in 
Further Education.  London: LSDA. 
Martinez, P. (2001). "Improving Student Retention and Achievement." 
Learning and Skills Development Agency.  London: LSDA. 
99 
 
Merriam, S. B. (2002) Qualitative research in practice: examples for 
discussion and analysis.  San Francisco: Jossey-Bass. 
Mouton, J.   (2001)   How to succeed in your master’s and doctoral 
studies: a South African guide and resource book.  Pretoria: Van Schaik. 
Moxley D., Najor-Durack, A. & Dumbrigue, C.  (2001)  Keeping Students in 
Higher Education.  London: British Library. 
Neuman, W. L.  (2011)  Social research methods: qualitative and 
quantitative approached.  Boston: Pearson. 
Oxford Dictionary.  (2005)  Advanced Learner’s Dictionary.  UK and 
Ireland: Oxford University Press. 
Thomas, C. and Ospina, M. (2004) Measuring up.  Redlands: ESRI Press.   
Thomas, L. Cooper M. and Quinn J. (2003)  Improving completion rates 
among disadvantaged students.  Sterling: Trenthan Books Limited.   
Thorpe, R., Easterby-Smith, M. and Jackson P. (2008) Research 
Management. London: SAGE Publications. 
Tinto,V. (1975)  Dropout from Higher Education: A Theoretical Synthesis of 
Recent Research Review of Educational Research.  Vol.45: 89-125.  
Ulin, R., Robinson, T and Tolley, E.  (2005)  Qualitative methods in public 
health: a field for applied research.  San Francisco: Jossey-Bass. 
Upcraft, L. M., Gardner, J.N. and Barefoot O.B. and Associates.  (2005)  
Challenging and Supporting The First-Year Student. San Francisco: Jossey-
Bass Publishers.   
Van der Merwe, D. A. (2011)  Student retention, Colleges & universities, 
Public Schools, Private schools, Statistics.  Vol. 21(13), 31-51.  
100 
 
Voce A.  (2004) Introduction to Research Paradigms: Hand out For the 
Qualitative Research Module. 
Walter Sisulu University. (2012)  General Prospectus.  East London. 
Walter Sisulu University (2009) Policy and Procedure Document:  Extended 
Programme. East London. 
Welman. C, Kruger F and Mitchell B. (2005)  Research Methodology.  Cape 
Town: Oxford University Press. 
Yorke, M. and Longden, B. (2004) Retention and Student Success in Higher 
Education. Cornwall: MPG Books. 
 
  
101 
 
 
 
Appendix A 
STUDENT RETENTION QUESTIONNAIRE 
Dear student, 
WSU offers extended programme mainly on Engineering courses, known as Faculty of 
Science, Engineering and Technology (FSET) at Buffalo City Campus.  
The purpose of the study is to: 
1. determine whether the extended programme assist students into 
completing studies within the academic normal time.   
2. decreases the dropout rate, which in turn  increases the throughput rate 
 
You are kindly requested to participate in this research by answering the questions 
below. 
Also, note that information given on this questionnaire will not be revealed, 
confidentiality will be practiced. 
Completed questionnaires together with enquiries may be forwarded to: 
 Ms N Solilo 
 Researcher 
 Buffalo City Campus 
 East London 
 5200 
 Phone: 043 722 3328 
 E-mail: nsolilo@wsu.ac.za 
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DEMOGRAPHIC INFORMATION 
 
Please tick next to the relevant answer. 
 
 
1. Gender   Male  Femal    
 
 
2. Student Number: ………………………………. 
 
 
3.     Course Registered: ………………………………………………… 
 
 
1. Did you receive advice and information about the registered course prior to 
registration or was it a course with openings and still doing admissions?  
Explain 
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2. Has it been easy for you to adjust from high school to tertiary culture of  
 learning?  Briefly describe the difference between high school and WSU. 
 
 
 
 
 
 
 
  
3. Do you feel comfortable telling others you go to this University? Why? 
 
 
 
 
 
 
4. Do you think students from rural areas battle to understand content? 
               
5. Did you take an active role to achieve improved academic results? How? 
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6. Do you understand what PAL means? Please explain. 
 
 
 
 
 
7. Do you think studying with peers makes content easier?  How? 
 
 
 
 
 
8. Do you think lecturers encourage students to think independently? 
 
 
 
 
 
 
9. Do you enjoy what you are studying? Elaborate. 
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10. How can you rate feedback from your assessments? 
 
 
Poor Fair  Satisfactory Good Excellent 
 
11. How often do you use WiseUp? 
 
Daily Once a week Once fortnightly Once a month Never  
           
12. Explain in your own words what you understand about “Academic Literacy” 
 
 
 
 
 
 
 
13. In your own words explain what you understand about “Life Skills”. 
 
 
 
 
 
 
14. What do you understand about the Reading and Writing Centre at your 
institution. 
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15. Financial difficulties hinder students from completing their studies, elaborate. 
 
 
 
 
 
 
 
16. Do you think the institution gives enough support in terms of peer, academic 
and financial support? 
 
 
 
 
 
 
 
17. Did you attend orientation week?   
 
18. What were the positive highlights of orientation? 
 
No Yes 
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19. What were the negative aspects of orientation week? 
 
 
 
 
 
20. How do you feel about G7 policy (forced exclusion by the university on the 
basis of  failure to progress academically or failure to pay academic tuition?) 
 
 
 
 
 
21. Do you have a problem collaborating in group work as required? Why? 
 
 
 
 
  
22. Lectures create a clear atmosphere of learning by reducing anxiety. 
 
 
Always  Often Sometimes Seldom Never 
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23. EP lecturers stimulates creativity on students?  
 
Always  Often  Sometimes Seldom Never 
 
24. Is being at this university impressive to others? Why? 
 
COMMENTS (ANYTHING YOU FEEL IMPORTANT BUT WAS NOT ASKED) 
 
 
 
 
THANK YOU 
 
 
Appendix B 
 
LECTURER RETENTION QUESTIONNAIRE 
 
Dear Lecturer, 
As an extended program lecturer within your faculty at WSU, we request that you fill 
in this questionnaire which will assist in improving lecturing methods. 
The purpose of the study is to: 
1. determine whether the extended programme assists students in 
completing studies within record time.   
2. decreases the dropout rate, which in turn  increases the throughput rate 
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You are kindly requested to participate in this research by answering the questions 
below. 
 
Also, note that information given on this questionnaire will not be revealed, 
confidentiality will be practiced. 
 
Completed questionnaires together with enquiries may be forwarded to: 
 Ms N Solilo 
 Researcher 
 Potsdam Site 
 East London 
 5200 
 Phone: 043 722 3328 
 E-mail: nsolilo@wsu.ac.za 
 
DEMOGRAPHIC INFORMATION 
Please tick next to the relevant answer. 
 
 
1. Gender    Male  Female  
  
 
2. Faculty: ………………………………. 
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3.     Course Lecturing: ………………………………………………… 
 
4. Site / Campus: …………………………………………………… 
  
 
No. Description  
St
ro
ng
ly
 
di
sa
gr
ee
 
D
is
ag
re
e 
N
ot
 S
ur
e 
A
gr
ee
 
St
ro
ng
ly
 
A
gr
ee
 
1. As an Extended Programe Lecturer I am confident 
in presenting a lecture 
     
2. Professional Excellence Programme offered by 
CLTD helped improve my lecturing skills 
     
3. My background in teaching has made it easy for 
me to present a lecture  
     
4. Always provide learners with support, 
development guidelines and feedback on their 
learning progress. 
     
5. It is easy for me to assess learner’s achievement 
of the learning outcomes against the unit 
standards of the learning programme 
     
6. It is of utmost importance to be an experienced 
subject specialists in this Extended Programme 
     
7. I always create a conducive atmosphere of 
learning by reducing anxiety on my students 
     
8. I fully  engage students and encourage 
participation 
     
       
9. Lectures create a clear atmosphere of learning by 
reducing anxiety. 
     
10.  Making use of WiSeUp improves contact with my 
students 
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COMMENTS 
 
 
………………………………………………………………………………………………………………. 
 
 
 
……………………………………………………………………………………………………………… 
 
 
 
………………………………………………………………………………………………………………… 
 
 
 
……………………………………………………………………………………………………………….. 
 
 
 
………………………………………………………………………………………………………………….. 
  
THANK YOU 
